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ABSTRACT

The purpose of this paper is to explore the current state of
Benin’s dual apprenticeship program, specifically its
opportunities and challenges, as well as potential solutions.
Since 2003, the vast majority of Benin young people have
been trained on the job in the work techniques of a given
trade in the artisan workshop. This study used a mixed-
methods approach to understand the effectiveness,
efficiency, and sustainability of Benin’s dual apprenticeship
program. Primary data was collected through online
interviews, with secondary data from government
documents, decrees, policies, and project progress reports.
The study focused on the cities of Cotonou, Seme-Podji,
Parakou, and Porto-Novo, with 63 purposefully selected
participants. The collected data was analyzed using thematic
and content analysis to identify key themes and patterns. The
results show that the dual apprenticeship program provides
apprentices with a three-year training program that
combines practical experience in artisan workshops with
theoretical training at vocational training centers (VTCs).
Upon completion, apprentices receive the “Certificat de
Qualification Professionnelle” (CQP). However, issues such as
outdated entrance or recruitment processes, outdated
training materials, insufficient student manuals, lack of
trainer quality control, and failure to meet basic obligations
hinder its success. Similarly, it is noted that the program only
includes 13 out of 300 craft occupations, and trainees are
placed in VTCs far from their homes. To this end, the
program's expansion to other crafts and engaging all
stakeholders in clearly defined responsibilities will lead to
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the program's effectiveness and sustainability in Benin

Republic.
Keywords This is an open-access article under the CC-BY-SA license.
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Introduction

This article examines the opportunities and challenges of dual apprenticeship
programs in Benin. In fact, for a long time, the majority of Benin's youth received on-the-job
training in trade skills in craft workshops. This form of training is called traditional
apprenticeship [1]. This hands-on training was not regulated by the government, and there
was no prior order required for the training program. This applies both to youth who have
dropped out of primary education and to youth who have never attended school [2]. While
masters and apprentices mostly enter into a verbal apprenticeship contract and each
apprentice pays an apprenticeship fee, some apprentices pay nothing due to their financial,
social status, or relationship with the master [3]-[5]. According to Swisscontact [6], the method
of acquiring trade knowledge and practices was based on the ability to observe and imitate
professional gestures.

To make the program more successful, the government, with the support of donor
agencies, initiated a series of reforms in the field of technical and vocational education and
training [7]. These reforms included a renewal of the vocational training system and the
resulting dual apprenticeship system, which led to the “Certificat de Qualification
Professionnelle” (CQP) in 2003 [8],[9]- The dual apprenticeship system began as a bilateral
collaboration in Germany, followed by collaboration in France and Switzerland, with continued
support from other donor agencies [10]. The program, which aims to meet the need for quality
professional human resources to ensure sustainable development of the country, remains an
ongoing problem [11]. Benin has embarked on this type of training to provide competent
human resources that can contribute to the country's development [12]. As Kudrzycki et al [2]
note, this program is designed for all youth who have dropped out of school. Currently, this
training model only applies to the craft sector, while industry and agriculture operate under
different models [6].

After more than 20 years of use of this program, several key issues have become critical

to most components of the dual apprenticeship system [13]. This article aims to identify the
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opportunities and challenges of dual apprenticeships, as well as the actions needed for their
sustainability and efficiency, by reviewing the current state of the program in Benin Republic.

Literature Review

The literature review will delve into the existing research on youth employment,
technical and vocational education, and dual apprenticeship programs in both developed and
developing countries. It will analyze the benefits, challenges, and outcomes of such programs
to provide a comprehensive understanding of their impact on enhancing employment
opportunities for the youth population.

A. Overview of Dual Apprenticeship

Dual apprenticeship programs, also known as dual-training programs, are vocational
training programs that combine on-the-job training with in-class instruction [10]. These
programs aim to provide students with practical skills and knowledge in a specific trade or
profession while they are still in school. According to Anokye et al. [14], the main features of
dual apprenticeship programs include on-the-job training, where apprentices work alongside
experienced professionals to learn the necessary skills and techniques, and in-class instruction,
where apprentices attend vocational schools or training centers, which helps them acquire a
solid foundation of knowledge. Likewise, the programs follow a structured curriculum, with
mentors providing guidance and support throughout the training. The duration of dual
apprenticeship programs can vary depending on the trade or profession, ranging from a few
months to several years [15]. Upon successful completion, apprentices receive a certificate or
qualification recognizing their skills and knowledge in their chosen trade [16],[17].

According to Jacoby [18], the dual apprenticeship programs in developed countries are
highly regarded for their effectiveness in integrating youths into the labor market. As he
highlighted, the programs are a common form of skills training in developed countries like
Australia, Austria, Switzerland, and Germany. These programs involve a close collaboration
between companies and vocational schools, where trainees split their time between classroom
instruction and on-the-job training [19],[20]. This model ensures that apprentices receive
standardized training, leading to nationally recognized qualifications [20]. The study of Elliott
& Farnbauer [21] revealed that the success of dual apprenticeships in developed countries lies
in the active involvement of government, employers, and trade unions in updating training
regulations and ensuring quality. Despite the benefits, challenges exist, such as a shortage of
skilled workers due to demographic changes and a preference for university education over
apprenticeships among young people [21].

Besides, the dual apprenticeship programs in developing countries offer several benefits
to apprentices. These include enhanced employability, higher earnings, and broader skill
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development. According to ILO [22], apprentices gain practical skills and theoretical
knowledge on the job, making them more attractive to employers. They also experience a
shorter induction period in new workplaces, allowing them to become productive employees
more quickly and efficiently. Additionally, Crépon and Premand [23] found that the dual
apprenticeship programs often lead to nationally recognized qualifications, providing
apprentices with formal certification that enhances their credibility in the job market and
opens up more opportunities for career advancement. These benefits make dual
apprenticeship programs a valuable tool for enhancing the employability and earning potential
of apprentices in these countries [19],[23].
B. Dual Apprenticeship in Benin Republic

The dual apprenticeship program in Benin Republic, also known as the Benin Technical
and Vocational Education and Training (TVET) system, was established in 2005 under the
Apprenticeship Act 117/2005. As outlined by Nouatin [24] and Bankolé et al. [25], the program
aims to align training programs with the demands of the labor market and encompasses the
Certificat de Qualification aux Métiers-CQM and the Certificat de Qualification Professionnelle-
CQP. The TVET system consists of three levels: primary education, general secondary
education technical secondary education, and tertiary education [26],[27]. In contrast to
traditional apprenticeships, the dual apprenticeship program in Benin involves a combination
of training in master craftsmen workshops and vocational training centers [28]. Unlike most
firms in Benin that provide informal on-the-job training, this program requires a dual approach
to training [8]. Nowadays, the program receives support from public institutions, professional
associations, and donor agencies, to develop the crafts sector, address tax relief, and promote
the role of professional associations in the TVET sector [24]. Additionally, the World Bank has
approved a $300 million financing from the International Development Association (IDA) to
support employment and economic opportunities for young people and women through access
to technical and vocational education and training, as well as entrepreneurship support [29].
However, challenges exist within the program. While apprenticeship contracts are established,
there are concerns regarding the remuneration of apprentices by enterprise heads [30].
Similarly, the government authorities through FODEFCA and the National Directorate of TVET
play a significant role in informing, guiding, and selecting apprentices; yet, there is limited
involvement of social partners (employers and unions) in designing, implementing, and
monitoring apprenticeship arrangements [27]. Furthermore, there is a lack of an organized
information system for monitoring and evaluation, hindering funding bodies from developing
the necessary training capacity to meet economic needs [4],[30],[31]. From this point, it
appears that the dual apprenticeship program in Benin Republic is an integral part of the TVET

system designed to align training programs with labor market demands. It involves both on-
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the-job training in master craftsmen workshops and off-the-job instruction in vocational
training centers. However, it faces challenges related to apprentice remuneration and requires
improved coordination and funding among stakeholders [8],[13].
C. Theoretical Framework

In Benin, as in many other countries in Africa and other continents, apprenticeships are
one of the main ways in which young people acquire skills [32]. Apprenticeship appears to be
a form of training in which young people learn a trade under the guidance of a mentor or
supervisor [33]. According to Bhurtel [34], apprenticeship is widely known as a training
system in which learners enroll in an industry or workplace for a specific period and learn all
the necessary knowledge. In addition, the VTC owner or trainer is paid for the services they
provide. That is why apprenticeship is, in a way, an opportunity to secure and provide young
people (apprentices) with specific knowledge and skills, making them useful and qualified in
the labor market [35]. Looking at the Benin dual apprenticeship system today, although a lot
of effort has been made since its introduction and renewal, many aspects need to be changed
[5]. Sharp and Gibson [36] stated that apprenticeship is a unique form of education where
students acquire skills not only in an academic environment but also in a real work
environment. Similarly, Lasserre [37] defines dual apprenticeship as a training system in which
apprentices working for an enterprise spend one or two days a week at a vocational training
center to acquire theoretical and technical foundations as well as general knowledge of the job,
he/she is practicing. The dual system has its origins in Germanic culture and, as a result, is
found especially in countries with this tradition, such as Germany, Switzerland, Liechtenstein,
the Czech Republic, and Austria [35],[38]. In Benin and other countries using the same system,
dual apprenticeships are emerging as a tool to address low skills and increase industrial
productivity [1]. The name “dual training” was agreed upon by local Benin stakeholders to
indicate that the training was based on a dual system but was not identical. Today, the dual
vocational education system plays a key role in youth employment [39]. The dual
apprenticeship period is typically three years (32 weeks per year) and leads to a Certificate of
Professional Qualification (CQP). This happens in two different places: craft companies (craft
workshops/companies) and public or private vocational training centers (VTCs). During these
three years, the apprentice attends the vocational training center once a week and spends the
remaining five days in the workshop [6].

Fig. 1 illustrates a location-based approach to first learn about Benin's dual apprenticeship
program and then identify opportunities and challenges to make some suggestions for

improvement.
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Source: MoSTEVT [17]
Fig. 1. Benin dual apprenticeship program analysis framework
D. Objectives of the Study
The study aims to examine the current state of Benin’s dual apprenticeship program,
including opportunities and challenges, and to explore potential solutions for enhancing the
program.
E. Research Questions
1. What is the current status of the dual apprenticeship program in Benin Republic in
terms of preparing participants for the workforce?
2. What are the key challenges and opportunities experienced by participants in the
program?

Material and Methods

This study adopted a mixed-methods approach [40]. Data was primarily collected using
online interviews made up of open-ended questions while secondary data was collected
through desk-based/documentary research, which included government documents, decrees,
policies, project progress reports, and previous research papers [41]. This technique helped
gather relevant information from the existing literature on the dual apprenticeship programs
in the Benin Republic. Additionally, the interviews helped to gather information, including
awareness, perception, employment status, skill development effectiveness, and insights from
key stakeholders including trainers, master craftsmen, and apprentices engaged in dual
apprenticeship programs in the Benin Republic [41]. The study took place in the Benin
Republic, focusing on the cities of Cotonou, Seme-Podji, Parakou, and Porto-Novo due to their
multi-ethnic composition and the presence of diverse dual apprenticeship stakeholders
(Institut National de la Statistique et de I'’Analyse Economique [42],[43]. In total 63

participants were randomly selected to ensure equal opportunities for key stakeholders,
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including apprentices, master craftsmen, and trainers [44],[45]. Table 1 shows the research

participant's selection list.

Table 1. Research participants

Number of Participants

Cotonou Parakou Porto-Novo Seme-Podji Total

Apprentices 06 07 04 10 27
Trainers 03 02 07 05 17
Master craftsmen 03 04 05 07 19
Total 12 13 16 22 63

Source: Primary data

As per Table 1, among the 63 program stakeholders who participated in the study,
there were 27 apprentices, 17 trainers, and 19 apprentices. The data collected were analyzed
using thematic and content analysis to identify key themes, patterns, and information and
provide a comprehensive understanding of the dual apprenticeship program in the Benin
Republic [44],[46]. This helps identify the current state, the opportunities as well as the
challenges associated with the program before reaching formalized conclusions and
recommendations for the effectiveness, efficiency, and sustainability of Benin’s dual
apprenticeship system. Besides, this study adhered to ethical principles including informed
consent, confidentiality, and respect for participant rights throughout the research process

[47].
Results

This section presents and discusses the results of the study, including the current status,

opportunities, and challenges of the dual apprenticeship program in Benin Republic.

A. Current status of dual apprenticeship

This section discusses the current status of the dual apprenticeship program in Benin
Republic. There are 71.4% of females and 28.6% of males involved in the dual apprenticeship
program in Benin Republic in terms of apprentices, trainees, and master craftsmen. It seems
like there is a gender disparity in stakeholders’ participation in the apprenticeship program in
Benin Republic, with a higher percentage of females (71.4%) compared to males (28.6%). This
is due to various factors such as social norms, access to opportunities, or interest in the
program. For instance, in Benin customs and tradition, girls are always encouraged to attend
short training programs (i.e. apprenticeship) rather than formal education that lasts long. With
the national efforts to support girls and women in education, parents have been sending their
school dropout children to apprenticeship programs instead of taking them to the farm. Thus,
it would be good to make apprenticeship programs more inclusive and equitable to cater to

the needs of both male and female participants.
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Fig. 2 displays the educational background of the participants. Based on the results
above, it appears that there are significant differences in educational backgrounds between
apprentices and master craftsmen, as well as trainers in the Benin Republic. The data show
that only 16% of apprentices and 12% of master craftsmen completed primary education,
which suggests a lower level of formal education attainment among individuals in these roles.
This could be due to various factors such as limited access to quality education, economic
constraints, or early entry into the workforce. Interestingly, a higher percentage (34%) of
apprentices attended secondary education due to poor school performance, indicating that

some individuals may have faced challenges in their academic journey.

40

35 34 34
30 28
25
20
15
10 8
| _
0
Primary education Secondary education VET/ Lycées University

B Participants’ education background

Source: Primary data

Fig. 2. Participants’ education background

This highlights the importance of providing support and alternative pathways for
those who may not excel in traditional educational settings. When looking at the trainers, it is
notable that 08% of them attended university while 30% of them completed VET/Lycées,
showcasing a higher level of educational attainment among this group. This could potentially
influence the quality of training and mentorship provided to apprentices, as well as the overall

impact of the apprenticeship program.

Table 2 presents the motivational factors for joining apprenticeship programs in Benin
Republic. The results show that in Benin Republic apprentices are joining dual apprenticeship
programs for a variety of reasons. As per the data collected, a significant portion, 31.75%, cited

financial incentives as their motivation for joining.

Table 2. Apprentices’ motivational factors
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Apprentices’ motivational

factors Frequency Percentage
Skill development 6 09.52
Job opportunities 17 26.98
Financial incentives 20 31.75
Personal interest 12 19.05
Parents’ guidance 08 12.70
Total 63 100

Source: Primary data

This highlights the importance of monetary considerations and the appeal of earning
while learning in these programs. Likewise, job opportunities (26.98%) also emerged as a key
factor driving apprentices to enroll in dual apprenticeships. This indicates that individuals are
looking to secure stable employment prospects through their training and education. Similarly,
skill development (09.52%) was mentioned by a smaller percentage of apprentices, but it is
still a crucial aspect of the decision-making process because enhancing one’s skills and
knowledge can lead to greater career advancement and opportunities in the future. Besides,
personal interest (19.05%) was another substantial motivator for apprentices, suggesting that
many are drawn to programs that align with their passions and aspirations. This can contribute
to higher levels of engagement and satisfaction throughout the apprenticeship experience.
Finally, it is also notable that 12.70% of apprentices based their decision on their parents’
guidance. This underscores the influence of family support and advice in shaping educational
and career choices. In a nutshell, the data provides valuable insights into the diverse
motivations behind apprentices’ decisions to join dual apprenticeship programs, highlighting
the variety of factors at play in their decision-making process. These results highlight the
multifaceted benefits of dual apprenticeship programs and show that individuals are making

informed choices based on a variety of factors.

Fig. 3 shows how effective the dual apprenticeship is in Benin Republic. Based on the
results, it is evident that the participants have varying opinions regarding the effectiveness of
dual apprenticeship programs in preparing individuals for the workforce. 44.40% of the
participants believe that the dual apprenticeship program is highly effective. This indicates a
significant portion of the respondents view the program as successful in providing necessary
skills and training for the workforce. It suggests that these individuals have had positive

experiences and outcomes from participating in the dual apprenticeship program.
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Source: Primary data
Fig. 3. Effectiveness of dual apprenticeship)

Similarly, another 44.40% of the participants find the program somewhat effective.
This group of participants may have benefited from the program but could also have some
reservations or areas where they feel there is room for improvement. Their feedback could
provide valuable insights into how the program can be enhanced to better meet the needs and
expectations of participants. On the other hand, 11.20% of the participants perceive the dual
apprenticeship program as not very effective in preparing them for the workforce. This
minority group's perspective highlights potential gaps or shortcomings in the program that
need to be addressed. Understanding their reasons for this perception can help program
administrators identify areas for improvement and implement necessary changes. From these
results, it is noted that while a significant portion of participants believe in the effectiveness of
dual apprenticeship programs, some see room for improvement. Thus, the dual apprenticeship
stakeholders have to work towards enhancing the program's overall effectiveness and
ensuring that it continues to meet the diverse needs and expectations of individuals seeking to

develop their skills and secure job opportunities through apprenticeship.

Fig. 4 displays how helpful is the dual apprenticeship program to employability skills.
The data reveals interesting insights into the perceived impact of the dual apprenticeship
program on participants' employability skills. 55.60% of the participants believe that the

program has significantly improved the employability skills of apprentices and graduates.

This majority indicates a strong positive sentiment toward the effectiveness of the dual
apprenticeship program in enhancing participants’ skills and readiness for the workforce. The
feedback from this group suggests that the program has had a substantial impact on developing
key competencies and attributes that are valued by employers. In comparison, 22.20% of

participants feel that the program has moderately improved employability skills.
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Fig. 4. Improvement of employability skills)

This group acknowledges some level of improvement resulting from their participation
in the dual apprenticeship program. Their feedback may indicate that while there have been
positive developments in their skills, there are areas where further enhancement could be
beneficial to fully prepare them for the job market. Furthermore, another 22.20% of
participants perceive only slight improvements in their employability skills as a result of the
program. This minority group may feel that the impact of the dual apprenticeship program on
their skills development has been limited or incremental. Understanding their perspective can
provide valuable insights into where potential challenges or gaps exist in the current program
structure. The data highlights a generally positive perception of the dual apprenticeship
program’s effectiveness in improving apprentices’ employability skills. However, it also
underscores the importance of continuous evaluation and refinement to address varying levels
of impact reported by participants. Based on these results, dual apprenticeship stakeholders
can tailor interventions to further enhance the program’s ability to equip apprentices and
graduates with the relevant skills and competencies needed to succeed in the competitive job

market.

The data suggests that a significant majority (66.70%) of participants have not secured
employment or gained work experience directly as a result of participating in the dual
apprenticeship program. This finding may indicate potential challenges or gaps in linking
program participation to immediate employment outcomes for a majority of participants.
Understanding the factors contributing to this trend can help program administrators identify
areas for improvement and develop strategies to enhance participants' post-program
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employment opportunities. On the other hand, 33.40% of participants reported securing
employment or gaining work experience due to their involvement in the dual apprenticeship
program. While this represents a minority of participants, it signifies that the program has
been successful in facilitating job placements or work opportunities for a portion of its
participants. Examining the experiences of this group can provide valuable insights into the
effective elements of the program that contribute to positive employment outcomes. From
these results, it sounds like it is important to explore the reasons behind the disparity in
employment outcomes among participants and determine how to better support those who
have not yet found employment or gained work experience post-program completion. Based
on the factors influencing participants’ success in securing employment, the dual
apprenticeship stakeholders have to take relevant actions that can help improve apprentices
and graduates’ overall employment outcomes as well as maximize the program's impact on

graduates’ transition to the workforce.
B. Opportunities for dual apprenticeship

In the Benin Republic, the dual apprenticeship program has dual as well as quality training

opportunities which are discussed below.
1. Dual training

Table 3 shows the dual training opportunity of dual apprenticeship for those who

attend the program in Benin Republic.

Table 3. Dual training opportunity

Research participants Frequency Percentage
Group 1 27 42.86
Group 2 19 30.16
Group 3 17 26.98
Total 63 100

Source: Primary data

Based on the findings, 42.86% of apprentices, 30.16% of master craftsmen, and 26.98%
of trainers view the program as a valuable opportunity for dual training (combining
theoretical and practical elements) to enhance their skills, knowledge, and attitudes. These
results indicate that across different participant groups (apprentices, master craftsmen,
and trainers), there is a notable proportion of participants who recognize and appreciate
the value of dual training within the program for enhancing their overall competencies and
development. This highlights a positive perception of the program’s ability to support skill
development and learning outcomes through a combination of theoretical education and
practical hands-on experience. It is noted that the dual apprenticeship program has two

features with classical training and traditional training: joint responsibility with the
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workshop and training center, and the registered VTC providing theoretical and practical
training. Apprentices typically spend five days a week at the master craftsmen workshop
and one day at a vocational training center [22]. Measures are taken to ensure the quality
and efficiency of training to ensure the success of the dual apprenticeship program in Benin.
As per the data, it appears that dual apprenticeship programs are seen as opportunities for
different stakeholders, mainly apprentices, master craftsmen, and trainers. A study by Odjo
[28] reveals that the dual apprenticeship program offers both theoretical and practical
skills that can significantly improve apprentices and graduates’ performance. Likewise, the
government has taken some relevant policies and provisions to regulate the program from
entrance examinations to program implementation, covering the selection/accreditation

of instructors, and accreditation of vocational training centers [7].

Furthermore, the data shows that the existing policies allow master craftsmen and
trainers to participate in the dual apprenticeship program [48],[49]. According to
MoSTEVT [50], the trainers undergo theoretical and practical courses in technology
transfer pedagogy, while master craftsmen receive continuous professional training
(andragogy, professional skills) necessary for the development of production activities.
This ensures the quality and relevance of the training the apprenticeship provides, as the
apprentice must work for them during the apprenticeship period and benefit from the
training received at the apprenticeship center [16],[26]. Besides, MoSTEVT [17] found that
there is a public established body, FODEFCA, which controls the training quality
throughout the program duration. At the end of the three years, apprentices’ competencies

are officially and socially recognized through CQP certification.
2. Quality training

This analysis of the existing literature indicates that establishing an accreditation
process for FODEFCA training centers presents an opportunity to ensure the quality of dual
training in Benin [51]. Likewise, the development, implementation, and assessment of
training programs are conducted by professional organizations with the support of donor
agencies which also support the recruitment of skillful instructors [52]. To this end,
provisions have been taken for master craftsmen's participation in dual apprenticeship
programs. Since July 2014, the West African Economic and Monetary Union
(WAEMU/UEMOA) has established a unified craft code regulating apprenticeship
programs across the region [53]. It appears that institutions have been established to
assess and develop new training programs, with national stakeholders supporting

instructor development and recruitment. More importantly, the vocational training center
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has a well-organized training system, and provisions have been made to regulate the
duration of training based on program, occupation, and apprentice level. Additionally,
mechanisms for quality control and supervision have been put in place to ensure the
success of dual Apprenticeship Certification Examinations (CQP) [54]. FODEFCA’s
oversight of TVET curriculum reforms for CQP graduates seeking higher education
represents another opportunity for the dual apprenticeship program in Benin [52]. Besides,
Nouatin et al. [27] highlighted that the cooperation between companies/workplaces and
vocational training centers is also regulated. However, it is noted that after more than 20
years of implementing the dual apprenticeship program, only 13 out of 310 occupations
are covered by the “Certificat de Qualification Professionnelle (CQP)”, indicating some
limitations in the program [10]. Overcoming potential challenges is necessary for the

successful and effective implementation of the program.
3. Challenges for dual apprenticeship

From this literature on dual apprenticeship, it is noted that the program faces
challenges related to recruitment and selection; training organization, effectiveness, and
funding. It is noted that the recruitment and selection process, which must be clearly
defined and conducted according to the WAEMU code, and the training organization, is
outdated and inadequate. The number of candidates selected for dual training enrollment
is decreasing due to a lack of financial resources, and the program does not absorb all
recruited apprentices because they must accept certain terms before starting their training
journey [55]. Additionally, it takes a long time to conduct entrance exams, announce results,
and place successful trainees in vocational training centers [26],[31]. Furthermore, the
training organization is also problematic, with outdated and inadequate training programs,
and no laws or ordinances regulating the recruitment or qualifications of trainers involved
in dual programs. Similarly, it is noted that private Vocational Training Centers (VTCs)
predominate over public, faith-based, and association centers, and almost all promoters of
private VTCs are members of professional associations participating in the program
[27],[50]. Likewise, there are no laws or ordinances regulating the recruitment or
qualifications of teachers involved in dual education. Increase the number of vocational
training centers [17]. Withdrawal of Swisscontact from training activities; weak controls
by government agencies over trainer recruitment and quality control lead to unauthorized
trainers entering the system and poor implementation of quality control activities during

recruitment, training, or retraining [56].

Moreover, the effectiveness of the training itself is also a challenge, with problems such

as the lack of teaching materials or textbooks for trainees; lack of legitimacy based on the
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lack of apprentices’ evaluations and midterm exams; and the lack of trade association
organizations around VTCs [28]. According to David-Gnahoui and Akouété-Hounsinou [52],
competition between directors or promoters of vocational training centers and master
craftsmen, lack of control over the quality of trainers; compliance with basic
responsibilities, poor professional organizations; shift rhythm and apprentices”
attendance; apprentices’ dropouts especially female apprentices; instability of the official
school calendar in dual training; and high certification costs are some of the challenges that
must be addressed to make the program an important means of upskilling young people
and attracting a skilled workforce into the labor market. Besides, funding is a key issue for
dual apprenticeships, and inconsistency in support causes many problems for the
implementation. 90% of tuition fees are covered by FODEFCA, primarily funded by
technical and financial partners or the national budget [57]. The availability of these funds
largely determines the number of students participating in the program and the number of
activities implemented [10]. As highlighted by Atindehou [55], the current funding regime
does allow the introduction of new trades or craft occupations as developing new training
programs, manuals, and modules; and training new instructors requires financial
investments [52]. In short, the Benin dual apprenticeship program faces several challenges
in its recruitment, selection, training organization, and funding. These issues require
significant improvements in recruitment, training, supervision, programs, and reforms to

ensure the success of the program and attract a skilled workforce into the labor market.
Conclusion

This study sheds light on both the opportunities and challenges faced by this innovative
training initiative. The findings highlight the unique structure of the program, where vocational
training centers (VTCs) play a crucial role in providing theoretical education one day a week,
while practical training takes place in workshops over five days. This dual training approach
offers apprentices a comprehensive learning experience that combines theoretical knowledge
with hands-on skills development, ultimately leading to the attainment of a national certificate
of CQP. Although the program offers quality training opportunities and equips graduates with
valuable skills for the labor market, it also faces significant challenges in recruitment, selection,
training organization, and funding. These obstacles underscore the need for improvements in
various aspects of the program to ensure its effectiveness and sustainability. Enhancements in
recruitment strategies, training supervision, program design, and financial support are
essential to address these challenges and enhance the overall success of the dual

apprenticeship program in Benin Republic. Moving forward, it is imperative to implement
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reforms that address the identified challenges and promote the long-term viability of the
program. Recommendations include expanding the program to encompass a broader range of
crafts to cater to diverse skill sets and interests among apprentices. Moreover, engaging
stakeholders from the government, industry, and educational institutions is crucial for
garnering support, fostering collaboration, and ensuring the continuous improvement and
sustainability of the dual apprenticeship initiative. With all this, the Benin Republic dual
apprenticeship program can overcome its current challenges, attract a skilled workforce into
the labor market, and contribute positively to the economic development and prosperity of the
country. It is through concerted efforts and proactive measures that the dual apprenticeship
program can realize its full potential as a key player in shaping the future of vocational

education and training in the Benin Republic.
Recommendations and Way Forward

In Benin Republic, the dual apprenticeship system has made significant progress and
has gained recognition from stakeholders. However, sustaining this system depends on various
factors such as program efficiency, financial support, employee motivation, and operational
effectiveness. Therefore, it's essential to implement measures and regulations to enhance the
effectiveness and sustainability of dual apprenticeship programs. To ensure the quality of dual
apprenticeship programs, governments need to enhance the capacity of the system to facilitate
effective resource pooling among stakeholders. It's crucial to adapt, adopt, and improve the
program to align with workplace changes and innovations. This should involve regular
monitoring, testing, and evaluation at every stage. Similarly, the recruitment criteria for dual
apprenticeship training programs should adhere to the age requirements specified in the
Community Regulations of the West African Economic and Monetary Union (WAEMU), starting
at age 15. Additionally, the educational background of candidates should be reconsidered to
incorporate universal primary education and vocational training opportunities. Moreover, to
increase awareness of dual apprenticeship training programs, a communication plan should
be developed and implemented with the support of government authorities and professional
organizations. This involvement should begin early in the training process and target master
craftsmen, artisans, young people, and parents. Likewise, balanced cooperation among all
stakeholders is crucial for the success of the training organization system. Excessive reliance
on the Ministry in charge of TVET may not ensure the development of the sub-sector, where
companies are key stakeholders. Finally, maintaining FODEFCA's funding mission requires
keeping the Apprenticeship Tax at 2%, separate from employer wages, and transferring it to

the FODEFCA account. Government subsidies for training activities in the informal economy
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should be increased, and partnerships should be explored to address financial and equipment

access needs for more workers.

Acknowledgments

The author would like to express his gratitude to Prof. Dr. Ursula Renold (ETH Zurich,
Switzerland); Prof. Dr. Mahesh Nath Parajuli (Kathmandu University School of Education,
Nepal); Prof. Dr. Esaie Ahouignandji Gandonou (University of Abomey-Calavi, Benin Republic);
Prof. Dr. Guy Sourou Nouatin (University of Parakou, Benin Republic); and Dr. Prakash Kumar
Paudel (Kathmandu University School of Education, Nepal) for their support and guidance

during the preparation of this research paper.

Conflict of Interest

The author declares that there is no conflict of interest.

References

[1] Ministry of Labour and Public Affairs [MoLPA]. (2010). FODEFCA: An overview.
https://www.ilo.org/wcmsp5/groups/public/---ed emp/---
ifp skills/documents/presentation/wcms 162470.pdf

[2] Kudrzycki, B., Giinther, I, Kpenavoun-Chogou, S., & Bankolé, R. (2020, January). The working lives of
1250 urban youth in Benin. LELAM-4TVETIncome Working papers No. 14.
https://ethz.ch/content/dam/ethz/special-interest/dual /r4d-tvet4income-
dam/documents/Working Lives of 1250 Youth.pdf

[3] International Labour Organization (ILO). (2008). Apprenticeship in the informal economy in Africa
(Issue 1). https://www.ilo.org/public/english /employment/download/report/reportl.pdf

[4] International Labour Organization (ILO). (2012). Dual apprenticeship models in Bangladesh.
https://www.ilo.org/wcmsp5 /groups/public/---asia/---ro-bangkok/---ilo-
dhaka/documents/publication/wcms 226501.pdf

[5] Bankolé, R. A. (2021). Appropriating of the dual apprenticeship in Benin: An empirical analysis in
the (in)formal sector [Unpublished PhD dissertation]. University of Parakou, Benin.

[6] Swisscontact (2017). L’évolution de la formation professionnelle artisanale au Bénin. Cotonou,
Swisscontact.

[7] Gouvernement du Bénin. (2005). Année 2005, Arrété
N°042/METFP/CAB/DC/SG/DFQP/DEC/DIPIT/SA portant Orientation et insertion du Systéme
d’apprentissage de type dual dans I'enseignement technique et la formation professionnelle. Cotonou,
Bénin : METFP.

[8] Bankolé, R. A, & Nouatin, G. S. (2021). Craftsmen’s perception of the dual apprenticeship in Benin.
International Journal of Social Science Research, 9(1), 77-92.
https://doi.org/10.5296/ijssr.v9i1.17905

[9] Ministry of Secondary and Technical Education and Vocational Training [MoSTEVT]. (2010). Decree
N°2010-641 of 31 December 2010 concerning certification of professional qualifications through
apprenticeship.

[10] Ferland, M. (2016). Audit institutionnel et organisationnel du FODEFCA. Cotonou, version définitive.

[11] International Labour Organization (ILO). (2020). Study on quality apprenticeships in five countries of
West Africa: Benin, Cote d’lvoire, Mali, Niger and Togo. ILO.
https://www.ilo.org/wcmsp5 /groups/public/d emp/documents/publication/wcms 755947.pdf

[12] Ministry of Secondary and Technical Education and Vocational Training [MoSTEVT]. (2003). Decree
N°2003-557 of 24 December 2003 established the Interdepartmental Chambers of Trade (CIM) and the
Union of Interdepartmental Chambers of Trade of Benin (UCIMB).

[13] Konnon, D., & Loukpe, S. M. (2017). Evaluation finale du Projet d’Appui a la Formation Professionnelle
Artisane (PAFPA), phase 2013-2016. Cotonou Swisscontact-Benin.

Exploring the Dual Apprenticeship Program in Benin Republic: Analyzing Opportunities and
Overcoming Challenges (Odjo)

259


https://www.ilo.org/wcmsp5/groups/public/---ed_emp/---ifp_skills/documents/presentation/wcms_162470.pdf
https://www.ilo.org/wcmsp5/groups/public/---ed_emp/---ifp_skills/documents/presentation/wcms_162470.pdf
https://ethz.ch/content/dam/ethz/special-interest/dual/r4d-tvet4income-dam/documents/Working_Lives_of_1250_Youth.pdf
https://ethz.ch/content/dam/ethz/special-interest/dual/r4d-tvet4income-dam/documents/Working_Lives_of_1250_Youth.pdf
https://www.ilo.org/public/english/employment/download/report/report1.pdf
https://www.ilo.org/wcmsp5/groups/public/---asia/---ro-bangkok/---ilo-dhaka/documents/publication/wcms_226501.pdf
https://www.ilo.org/wcmsp5/groups/public/---asia/---ro-bangkok/---ilo-dhaka/documents/publication/wcms_226501.pdf
https://doi.org/10.5296/ijssr.v9i1.17905
https://www.ilo.org/wcmsp5/groups/public/d_emp/documents/publication/wcms_755947.pdf

JPES Vol. 3, No. 03, December 2024, pp. 243-262

[14] Anokye, P. A, S. K. Afranie, and E. Oduro-Ofori. (2014). The informal apprenticeship system in Ghana:
Post-graduation job integration and its implication for the management of urban space. Journal of
Environment and Earth Science 4(18).
https://www.iiste.org/Journals/index.php/JEES/article/view/15915

[15] Craig, R., & Bewick, T. (2018). Making Apprenticeships Work: Five policy recommendations. New York,
University Ventures.

[16] Davodoun, C. C. (2015). Certification dans I'apprentissage au Bénin. Cotonou, Bureau d’Appui aux
Artisans.

[17] Ministry of Secondary and Technical Education and Vocational Training [MoSTEVT]. (2019).
National TVET Strategy. MoSTEVT.

[18] Jacoby, T. (2014). Why Germany Is So Much Better at Training Its Workers.
https://www.theatlantic.com/business/archive/2014/10/why-germany-is-so-much-better-at-
training-its-workers/381550/

[19] Crépon, B., & Premand, P. (2019). Direct and Indirect Effects of Subsidized Dual Apprenticeships (Issue
12793). https://repec.iza.org/dp12793.pdf

[20] Premand, P., & Pela, K. (2023). What we’re reading about enhancing apprentlcesth foryouth and
firms. https: di h hi

youth-and-firms
[21] Elliott, D., & Farnbauer, M. (2021). Bridging German and US Apprenticeship Models (Issue August).

https://www.urban.org/sites/default/files /publication/104677 /bridging-german-and-us-

apprenticeship-models.pdf
[22] International Labour Organization [ILO]. (2012). Upgrading informal apprenticeship: A resource

guide for Africa. http://www.ilo.org/skills /pubs/WCMS 171393 /lang--en/index.htm120

[23] Crépon, B., & Premand, P. (2020). Improving Opportunities for Youth with Subsidized Dual
Apprenticeships in Céte d’lvoire (Issue August). https://poverty-
action.org/sites/default/files/publications/CDI-Apprenticeship-Policy-Brief English.pdf

[24] Nouatin G. S. (2021). Role of professional associations in Benin dual apprenticeship. Journal of
Education and Research, 11(1), 77-96.
https://kusoe.edu.np/journal/public/journals/10.2 1 Guy Pre-Print%20(1).pdf

[25] Bankolé, R. A, Nouatin, G. S., & Gandonou, E. (2019). The dual apprenticeship in Benin: Strategic
actors and roles. In D. Amouzouvi (Ed.), Mélanges en I'honneur du Professeur Titulaire Emérite Albert
J. NOUHOUAYI (pp. 537-558).

[26] Nouatin, G. S., Gandonou, E., Bankolé, R. A., & Renold, U. (2020). Reforms of Technical Vocational
Education and Training system in Benin: An exploration of the social anthropological field. LELAM-
4TVETIncome Project Working papers No. 15. https://ethz.ch/content/dam/ethz/special-
interest/dual/r4d-tvet4income-
dam/documents/WP 15 Article Nouatin et al Benin TVET Reforms Graduation Ceremony.pdf.

[27] Nouatin, G., Bankolé, R., Gandonou, E., and Johanna M. Kemper, M. ], & Maldonado-Mariscal, K.
(2019). Country Case Study on Technical Vocational Education and Training (TVET) in Benin.
LELAM-TVET4Income Working Papers Series, No. 9, September 2019.

[28] Odjo, C. Z. (2024). Perceptions of Apprentices on the Dual Apprenticeship Programme in Benin: A
Narrative Inquiry. Journal of  Education and Research, 14(1), 1-106.
https://doi.org/10.51474 /jer.v14i1.730

[29] The Word Bank. (2021). Benin: 46,000 students to benefit from vocational training and 2,200 young
people to receive quality entrepreneurship training. World Bank.
https://www.worldbank.org/en/news/press-release/2021/12 /14 /46-000-apprenants-orientes-
vers-les-metiers-et-2200-jeunes-formes-lentreprenariat-de-qualite-au-benin

[30] International Labour Organization (ILO). (2020). Study on quality apprenticeships in five countries of
West Africa: Benin, Céte d’lvoire, Mali, Niger and Togo. ILO.
https://www.ilo.org/wcmsp5/groups/public/ed emp/documents/publication/wcms 755947.pdf

[31] Bankolé, R. A, Nouatin, G. S., & Gandonou, E. (2020). The dual apprenticeship in Benin: Strategic
actors and roles. LELAM-4TVETIncome Working papers No. 18.
https://ethz.ch/content/dam/ethz/special-interest/dual /r4d-tvet4income-
dam/documents/WP 18 The%20Dual%20Apprenticeship%20In%20Benin,%20Strategic%20Act
ors%20And%20Roles.pdf

[32] Sparreboom, T., & Powell, M. (2009). Labor market information and analysis for skills development.
International Labour Organization [ILO].
https://www.researchgate.net/publication/296934211 Labour market information and analysis

for skills development

260 P-ISSN 2962-5777 @ E-ISSN 2962-1763


https://www.iiste.org/Journals/index.php/JEES/article/view/15915
https://www.theatlantic.com/business/archive/2014/10/why-germany-is-so-much-better-at-training-its-workers/381550/
https://www.theatlantic.com/business/archive/2014/10/why-germany-is-so-much-better-at-training-its-workers/381550/
https://repec.iza.org/dp12793.pdf
https://blogs.worldbank.org/en/jobs/what-were-reading-about-enhancing-apprenticeship-youth-and-firms
https://blogs.worldbank.org/en/jobs/what-were-reading-about-enhancing-apprenticeship-youth-and-firms
https://www.urban.org/sites/default/files/publication/104677/bridging-german-and-us-apprenticeship-models.pdf
https://www.urban.org/sites/default/files/publication/104677/bridging-german-and-us-apprenticeship-models.pdf
http://www.ilo.org/skills/pubs/WCMS_171393/lang--en/index.htm120
https://poverty-action.org/sites/default/files/publications/CDI-Apprenticeship-Policy-Brief_English.pdf
https://poverty-action.org/sites/default/files/publications/CDI-Apprenticeship-Policy-Brief_English.pdf
https://kusoe.edu.np/journal/public/journals/10.2_1_Guy_Pre-Print%20(1).pdf
https://ethz.ch/content/dam/ethz/special-interest/dual/r4d-tvet4income-dam/documents/WP_15_Article_Nouatin_et_al_Benin_TVET_Reforms_Graduation_Ceremony.pdf
https://ethz.ch/content/dam/ethz/special-interest/dual/r4d-tvet4income-dam/documents/WP_15_Article_Nouatin_et_al_Benin_TVET_Reforms_Graduation_Ceremony.pdf
https://ethz.ch/content/dam/ethz/special-interest/dual/r4d-tvet4income-dam/documents/WP_15_Article_Nouatin_et_al_Benin_TVET_Reforms_Graduation_Ceremony.pdf
https://doi.org/10.51474/jer.v14i1.730
https://www.worldbank.org/en/news/press-release/2021/12/14/46-000-apprenants-orientes-vers-les-metiers-et-2200-jeunes-formes-lentreprenariat-de-qualite-au-benin
https://www.worldbank.org/en/news/press-release/2021/12/14/46-000-apprenants-orientes-vers-les-metiers-et-2200-jeunes-formes-lentreprenariat-de-qualite-au-benin
https://www.ilo.org/wcmsp5/groups/public/ed_emp/documents/publication/wcms_755947.pdf
https://ethz.ch/content/dam/ethz/special-interest/dual/r4d-tvet4income-dam/documents/WP_18_The%20Dual%20Apprenticeship%20In%20Benin,%20Strategic%20Actors%20And%20Roles.pdf
https://ethz.ch/content/dam/ethz/special-interest/dual/r4d-tvet4income-dam/documents/WP_18_The%20Dual%20Apprenticeship%20In%20Benin,%20Strategic%20Actors%20And%20Roles.pdf
https://ethz.ch/content/dam/ethz/special-interest/dual/r4d-tvet4income-dam/documents/WP_18_The%20Dual%20Apprenticeship%20In%20Benin,%20Strategic%20Actors%20And%20Roles.pdf
https://www.researchgate.net/publication/296934211_Labour_market_information_and_analysis_for_skills_development
https://www.researchgate.net/publication/296934211_Labour_market_information_and_analysis_for_skills_development

JPES Vol. 3, No. 03, December 2024, pp. 243-262

[33] Wolter, S., Ryan, P., Woessmann, L., & Machin, S. (2011). Apprenticeship. In E. A. Hanushek (Ed.),
Handbook of the Economics of Education (Vol. 3, pp. 521-576). Elsevier.

[34] Bhurtel, M. (2012). Apprenticeship: An Overview. TVET Development Journal, 1(12): 124-130.

[35] Gessler, M. (2019). Concepts of apprenticeship: Strengths, weaknesses, and pitfalls. In Handbook of
Vocational Education and Training: Developments in the Changing World of Work (pp. 677-709).
Springer.

[36] Sharpe, A., & Gibson, ]. (2005). The apprenticeship system in Canada: Trends and issues. Centre for the
Study of Living Standards. http://www.csls.ca/reports/csls2005-04.PDF

[37] Lasserre, R. (2014, July 15). La formation professionnelle en Allemagne. (CIRAC, Ed.) Regards sur
I'économie allemande, 17-32. DOI: 10.4000/rea.4688.

[38] Deissinger, T. & Gonon, P. (2021). The development and cultural foundations of dual
apprenticeships: A comparison of Germany and Switzerland. Journal of Vocational Education &
Training, 1-20. https://doi.org/10.1080/13636820.2020.1863451

[39] David-Gnahoui, M. E., & Akoute-Hounsinou, M. F. (2015). Le financement comme défi a I'efficacité de
la formation professionnelle par apprentissage de type dual au Bénin. Cahiers du Centre Béninois de
la Recherche Scientifique et Technique, 3(7), 755-776.

[40] Creswell, ]. W.,, & Poth, C. N. (2018). Qualitative inquiry and research design: Choosing among five
approaches. Sage Publications.

[41] Creswell, ]. W., & Creswell, ]J. D. (2021). 30 Essential skills for the qualitative researcher. Sage
Publications.

[42] Institut National de la Statistique et de ’Analyse Economique [INSAE]. (2015). (rep.). RGPH4: Que
retenir des effectifs de la population ? INSAE.

[43] Institut National de la Statistique et de 1'Analyse Economique [INSAE]. (2016). Principaux indicateurs
sociodémographiques et économiques (RGPH-4, 2013). INSAE.
https://www.insae.bj/images/docs/insae-statistiques/enquetes-
recensements/RGPH/1.RGPH 4/Indicateurs-et-
Projetcions/Principaux%20Indicateurs%20projections%20Preface%20RGPH4.pdf

[44] Creswell, ]. W. (2014). Research design: qualitative, quantitative, and mixed-method approaches. Sage
Publications.

[45] Maxwell, ]. A. (2012). Qualitative research design. Sage Publications.

[46] Clandinin, D. J., & Connelly, F. M. (2000). Narrative inquiry experience and story in qualitative
research. Jossey-Bass.

[47] Cohen, L., Manion, L., & Morrison, K. (2018). Research methods in education. Taylor & Francis Group.

[48] Gouvernement du Bénin. (2005). Modification de la Loi N° 2003-17 du 11 novembre 2003 portant
orzentatzon de 1 éducation nationale en Republlque du Bénin. Cotonou Littoral, Bénin.

4/6/e/a/6eaa3ceac5970fd960c97e50fb60d71439890f6fd554970375ab463794606a48/L 2005-
33.pdf

[49] Gouvernement du Bénin. (2013). Projet de document de la réforme du cursus de l'enseignement de
I'enseignement technique et de la formation professionnelle au Bénin. Cotonou, Bénin: MESTFPRI]J.

[50] Ministry of Secondary and Technical Education and Vocational Training [MoSTEVT]. (2013). Decree
N°450 / MESFTPRI] / DC / SGM / DET / DFQP / SA of 26 November 2013 on the organization and
operation of the continuous vocational training system in institutions of TVET.

[51] Adanhounzo, R.; Akponon, L., and Tokpo, D. C. (2016). Opérationnalisation du certificat de
qualification professionnelle (CQP) et du certificat de qualification aux métiers (CQM) dans le secteur
agricole, Ministére des Enseignements Secondaire Technique et de la Formation Professionnelle,
Direction de I'Enseignement Technique et de la Formation Professionnelle.

[52] David-Gnahoui, M. E., & Ahouangnivo, T. (2017). (rep.). Etude diagnostique participative et
approfondie du dispositif de la formation professionnelle de type dual. Rapport is final.

[53] Union Economique et Monétaire Ouest Africaine [UEMOA]. (2014). Réglement
N°01/2014/CM/UEMOA du 27 mars 2014 portant code communautaire de I’Artisanat de I'Union
Economique et Monétaire Ouest Africaine. Yamoussoukro, Cote d’'Ivoire: UEMOA.

[54] Walther, R. (2008). Nouvelles formes d’apprentissage en Afrique de I'Ouest: Vers une meilleure
insertion professionnelle des jeunes. Paris: Agence Francaise de Développement, 192p.

[55] Atindehou, G. O. C. (2013). La formation professionnelle par apprentissage de type dual au Bénin :
Le dispositif, les acteurs et le financement: Quel bilan? Unpublised Master Dissertation (MBA-

Exploring the Dual Apprenticeship Program in Benin Republic: Analyzing Opportunities and
Overcoming Challenges (Odjo)

261


http://www.csls.ca/reports/csls2005-04.PDF
https://doi.org/10.1080/13636820.2020.1863451
https://www.insae.bj/images/docs/insae-statistiques/enquetes-recensements/RGPH/1.RGPH_4/Indicateurs-et-Projetcions/Principaux%20Indicateurs%20projections%20Preface%20RGPH4.pdf
https://www.insae.bj/images/docs/insae-statistiques/enquetes-recensements/RGPH/1.RGPH_4/Indicateurs-et-Projetcions/Principaux%20Indicateurs%20projections%20Preface%20RGPH4.pdf
https://www.insae.bj/images/docs/insae-statistiques/enquetes-recensements/RGPH/1.RGPH_4/Indicateurs-et-Projetcions/Principaux%20Indicateurs%20projections%20Preface%20RGPH4.pdf
https://legis.cdij.bj/uploads/r/centre-de-documentation-et-dinformation-juridique-4/6/e/a/6eaa3ceac5970fd960c97e50fb60d71439890f6fd554970375ab463794606a48/L._2005-33.pdf
https://legis.cdij.bj/uploads/r/centre-de-documentation-et-dinformation-juridique-4/6/e/a/6eaa3ceac5970fd960c97e50fb60d71439890f6fd554970375ab463794606a48/L._2005-33.pdf
https://legis.cdij.bj/uploads/r/centre-de-documentation-et-dinformation-juridique-4/6/e/a/6eaa3ceac5970fd960c97e50fb60d71439890f6fd554970375ab463794606a48/L._2005-33.pdf

JPES Vol. 3, No. 03, December 2024, pp. 243-262

Ingénierie et gestion de formation). Centre Africain d’Etude Supérieures en Gestion (CESAG) : Dakar,
Sénégal.

[56] Ministry of Secondary and Technical Education and Vocational Training [MoSTEVT]. (2017c). (rep.).
L’évolution de la formation professionnelle artisanale au Bénin. MoSTEVT.

Author

Zinsou Cosme Odjo is a TVET Specialist & Researcher from Benin Republic (West
Africa). He is volunteering at Kathmandu University School of Education as a Graduate
f Teaching Assistant and with the OCEANS Network as a former Coordinating Board Member
and current Benin National Representative. Recently, he has volunteered with UNESCO-
UNEVOC in the Inclusion and Youth Employability Team. Currently, he is a PhD Student
in Governance and Regional Integration at the Pan African University - Institute of
Governance, Humanities and Social Sciences (PAUGHSS), Cameroon. His research interests
include dual (VET) apprenticeship; youth inclusion and employability; TVET governance
and regional integration; greening TVET; work-based learning and lifelong learning. (email:
odjozinsoucosme@gmail.com/ ORCID: https://orcid.org/0000-0002-9415-6932).

@i

262 P-ISSN 2962-5777 @ E-ISSN 2962-1763


mailto:odjozinsoucosme@gmail.com/
https://orcid.org/0000-0002-9415-6932

