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Introduction

Business Educators are lecturers of business education programs in Nigerian higher
educational establishments or institutions like colleges of education, polytechnics, and
universities. In most universities, they are housed in the Department of Vocational and
Technical Education, Faculty of Education, while in some other institutions, they are either
housed in the Faculty of Vocational and Technical Education or stand on their own, this
structure of domiciliation reflects the eclectic nature of business education program. Business
educators are faced with the sole mandate of making all the objectives of business education
programs a reality.

According to Ref. [1] the education programs in Nigerian higher educational
establishments or institutions have specific objectives. Offer practical job preparation and
business studies to equip students for effective service in various occupations. Tailor education
to students' interests and aptitudes for business success. Foster understanding of the national
economic system and active participation as consumers and producers. Cultivate essential
personal qualities and attitudes for both personal and professional situations. Offer guidance
for suitable placement in business and office employment. Foster career awareness and
understanding of the free enterprise system. Prepare students for leadership roles in both
public and private sectors.

Knowledge is a core performance determinant and for business educators to carry out
their job descriptions, they need to be well-equipped with appropriate knowledge for the job.
In other words, individuals with high cognitive ability through good knowledge management
practices seem to have favorable outcomes in getting job-relevant knowledge that in turn helps
in accomplishing their job descriptions or tasks with some level of pedagogical creativity or
innovativeness. Given the value pedagogical innovativeness adds to educational institutions,
knowledge management practices are emphasized to enhance business educators’ pedagogical
innovativeness or creativity for the overall benefit of the institutions. Pedagogical
innovativeness is hinged upon the knowledge, skills, and abilities available to workers. If
knowledge (whether tacit or explicit) is properly managed the worker (business educator) is
likely to think innovatively in his pedagogical applications.

Pedagogical innovativeness (PI) entails creativity for the adoption of appropriate
teaching methods for subject content absorption by students or for conveying subject content
for students' understanding. Pedagogical innovativeness means going out of conventional
ways of doing regular tasks. It is about thinking out of out-of-the-box and making decisions
that satisfy the current needs of students with extraordinary solutions. According to
Pedagogical innovativeness can be likened to creative thinking because creative thinking

involves the ability of an employee to combine existing knowledge with a new or unique
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process of doing things to have an improved result [2]. Creative thinking enhances business
educators’ task performance, thereby making them creative instructors because of the
creativity they display in discharging the duties educators have, and which they bring to bear
on their task performance polished by creative thinking. This in turn depends on the
knowledge management (KM) practices prevalent in their institutions. Knowledge
management practices/strategies are interpersonal relationships that help to acquire, share,
and exchange tacit knowledge across organizations [3]. In the same vein, Ref. [4] stated that
knowledge management involves the acquisition, sharing, and exchange of tacit knowledge
across organizations, via IT-based systems. Therefore, acquisition, sharing, and exchange of
tacit knowledge across organizations may provide opportunities for employees to be
cognitively, emotionally, and physically engaged on the job thereby leading to pedagogical
innovativeness of business educators, in as much as organizations do not exist alone, rather
they mutually dependent on knowledge about their operation to work effectively.
Consequently, institutions need to utilize their resources (knowledge), in a way that could
result in success and sustainable institutional growth, stemming from pedagogical
innovativeness, enhanced task performance, and high student outcomes. This reflects the
importance of knowledge management that institutions should demonstrate to ensure the
acquisition, and utilization of knowledge management practices to fulfill the changing needs,
of the institutions leading to the pedagogical innovativeness of their employees leading to high
academic outcomes of business education graduates as well as high productivity of business
educators. Consequently, this study focused on the influence of the three dimensions of
knowledge management (i.e. acquisition, dissemination, and responsiveness to knowledge) on
the pedagogical innovativeness of business educators, and two research questions were
posited:

1. Is there any relationship between knowledge management and the pedagogical

innovativeness of business educators?
2. Knowledge management does not significantly predict the pedagogical innovativeness
of business educators.

Literature Review

A. Knowledge Management (KM)

According to Ref. [5], KM is a deliberate effort to manage the knowledge of employees in
an organization. Also, in the view of Ref. [3] knowledge management is a strategy that draws
upon interpersonal relationships to exchange and share tacit knowledge across the
organization. From the views of the two aforementioned authors, it can be said that KM

involves the exchange of knowledge across organizations, through IT systems that can be
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implemented via a wide range of methods such as the direct use of a particular type of IT, or an
indirect method such as management of social processes in organizations (mentorship,
coaching among others.) or via the use of particular culture. This culture such as people
management practices (training, seminars, conferences, and workshops, among others) helps
in connecting people, processes, and technology to leverage knowledge, which is a key resource
of management.

KM deals with an organizational mandate to improve the job performance of their
employees, keep competitive advantages, be innovative, and also strive for continuous
improvement of the organization's objectives. Knowledge management also involves
transforming knowledge resources through the identification of important and appropriate
information and disseminating such so that knowledge acquisition can take place effectively,
leading to organizational innovativeness. Since business educators serve as sources of
knowledge acquisition for students, KM dimensions (knowledge acquisition, knowledge
dissemination, and responsiveness to knowledge) seek to assist them (business educators) in
acquiring competencies to perform better on the job. Ref. [6] developed a KM scale that can be
classified under three dimensions: knowledge acquisition, knowledge dissemination, and
responsiveness to knowledge.

Knowledge acquisition is the first dimension of knowledge management. Knowledge
acquisition entails the creation or discovery of knowledge. It can emerge from a range of
different sources in an organization. Knowledge acquisition can come from those employed by
an organization. For example, business educators in higher institutions can acquire knowledge
acquisition through staff orientation, workshops, seminars, conferences, board meetings,
inaugural lectures, symposiums, and academic lecture series, among others. Many authors
have given different definitions of knowledge acquisition. Knowledge acquisition according to
Ref. [7] is the search for, identification, selection, mapping, collection, and organization of
knowledge. Also, Ref. [8] stated that knowledge acquisition can be fostered through an
organization’s external and internal networks to promote employee self-actualization within
the organization to make employees more motivated and more committed and to improve
their pedagogical innovativeness. For example, customer feedback systems, data mining,
business intelligence, or collaboration with partners and research institutions are
characteristic highly developed knowledge acquisition practices. This implies that the acquired
knowledge would help business educators to exert a high level of skills and competencies in
executing their jobs (classroom teaching, course advising, conducting research, teaching
practices supervision, Students Industrial Work Experience Scheme (SIWES) supervision,
examination supervision, results computation and presentation, internal and external

examination and other administrative activities). Furthermore, the acquired knowledge when
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shared and disseminated may likely lead to effective pedagogical innovativeness among
business educators.

Knowledge dissemination which is the second dimension entails how knowledge is
dispersed from one person or group to others. Ref. [9] provides a conceptualization of
knowledge dissemination with a knowledge acquisition spiral of four categories: socialization,
externalization, combination, and internalization. Socialization is a situation where people
acquire knowledge directly from others; Externalization is a situation where people transform
knowledge into tangible form via dialogue; Internalization is a situation where people learn or
acquire knowledge via experience; and Combination involves the addition of explicit
knowledge, as contained in documents or databases. According to Ref. [10], socialization is the
process of transferring knowledge from existing knowledge to new knowledge; externalization
is the transfer of knowledge from tacit to explicit knowledge; and combination is the process
of transferring knowledge from existing explicit knowledge to new explicit knowledge.
Effective knowledge dissemination could lead to better pedagogical innovativeness of business
educators and enable them to respond to knowledge timely. Thus, some of the key factors that
could foster knowledge dissemination among business educators include brainstorming
sessions during conferences, informal communication with colleagues, and mentoring and
coaching by older and more experienced colleagues.

The last dimension of knowledge management which is responsiveness to knowledge
involves, how an institution manages or responds to knowledge. How this is done could be
beneficial to business educators. For instance, business educators can exert quality and timely
responses to ideas by putting into effective use the knowledge they have acquired. This may be
evident in the way and manner they handle their teaching, research, and administrative tasks.
Thus, business educators’ responsiveness to knowledge may lead to the effective execution of
tasks and contextual performance in the workplace.

B. Pedagogical Innovativeness (PI)

Pedagogical innovativeness is a transformation, an actual change, and not only the idea or
the plan to change [11]. This transformation can be brought about by different actors and
carried out at a local or global level. According to the authors, this transformation must have
positive effects on the organization (improvements to system efficiency).  Whilst
innovativeness allows a state to be improved, it does not constitute the solution to a problem
but demands creativity and originality [12]. Pedagogical innovativeness is creativity,
inventiveness, and initiative through the renewal of an institutional measure, a method, or a
process [13]. In line with this statement, the word, pedagogical innovativeness and creativity

will be used interchangeably in this study. Also, innovativeness seeks to advance positive
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change brought about by the actions or activities of the teachers [14]. Furthermore,
innovativeness is an intentional and precise act of creation. Innovativeness engenders the
performance of a better understanding, a ‘better way of doing’, and also a ‘better being’
containing the applied knowledge and expectations of efficiency and profitability [15].

Pedagogy provides a framework, for the multitude of decisions teachers have to make
about how they have to teach. Innovativeness, in pedagogy, as in any kind of innovativeness,
takes existing ideas, tools, or practices and brings them together in new ways to solve problems
when existing practices are not adequately meeting needs. Currently, the choice of pedagogy
has often been made ad hoc or based on whatever a teacher has encountered in their teacher
education or their schooling [16]. But where teachers are supported by high-quality teacher
education and strong professional infrastructures, they are enabled to make concerted
decisions about pedagogy, acting as designers of learning by selecting approaches with a clear
sense of their intended impact. Certain lines of education research are aimed at providing
teachers with the evidence to make informed decisions about pedagogy [17],[18]. But,
developing and selecting relevant, and appropriate pedagogy involves, more than working out
what is “effective” as indicated by impact assessment on diverse measures of learning.
Different perspectives of pedagogy are based on different theories of learning, and these
theories entail different views of psychology and philosophy regarding what is most important
in learning. The full power of pedagogy and pedagogical innovativeness can only be evaluated
by taking into cognizance all the things the pedagogies are trying to achieve.

Teachers make choices about their pedagogy not based on their preference but according
to a local/national curriculum structure. Many curricula now include “core competencies”,
“transversal skills” or “general capabilities” which point towards certain kinds of pedagogy and
provide alternative starting points for learning design [19]. Some curricula are constructed to
be competency-based, with the mindset that students should move through the development
of different skills and knowledge levels at their own pace [20]. According to Ref. [21], the final
advantage to thinking in terms of established pedagogical approaches is that an approach
typically groups together sets of discrete research-based practices. He further, explained that
inquiry-based learning may involve working with students on developing questions;
developing self-regulated learning habits; and conducting assessments using portfolios, and
presentations of learning. A teacher who begins by using an inquiry-based approach can find
arange of high-quality supports for each of these practices, such as the Right Question Institute
on constructing questions, or Exploratorium’s Institute for Inquiry on formative assessment in
science inquiry. The pedagogy can act as a cornerstone that brings together a professional
community and knowledge management efforts, all geared towards developing and refining

practices
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C. Knowledge Management and Pedagogical Innovativeness

Organizations do not exist in a vacuum, rather they are mutually dependent on knowledge
about their operation to work effectively. Knowledge acquisition means the development or
creation of skills, insights, and relationships. It also includes all activities, that bring to reality,
new knowledge, whether to the individual, to the group, or the world. Knowledge acquisition
may help organizations most especially educational institutions to stand out in their operations,
in this technological era of globalization. One important factor that differentiates successful
institutions from unsuccessful ones is their vision of the future and their practical ability to act
to realize that future by using their aesthetic sensibilities to create knowledge. The knowledge
created is capable of making employees reach the operational goals of the institution.
Specifically, the knowledge created should help business educators’ pedagogical
innovativeness leading to high academic outcomes of business education graduates as well as
high productivity of business educators.

Although, knowledge has always existed in all types of organizations, individuals, and
societies. However, in the past knowledge was treated like something trivial, something that
always existed and was taken for granted [22]. But, nowadays, knowledge is seen as one of the
most important strategic resources with the ability to create and maintain a competitive
advantage. Only institutions with a knowledge-based view can maximally maintain a
competitive advantage. The concept of a knowledge-based view is a view in which a company
uses knowledge to gain an advantage over its competitors by knowing more about its
customers, products, technologies, markets, and environment. The level of such competitive
advantage depends on how effectively people in the institutions share their competence
including knowledge with those who can use it.

The way these competencies which include knowledge are generated, developed, and
applied, enable institutions to sustain distinctive competencies and explore innovativeness
and opportunities [23]-[26]. As such, those institutions with greater innovativeness tend to be
more successful in responding to changing conditions and developing new capacities to
achieve better performance [3],[27]. This unfolding reality may lead to an orientation towards
innovativeness, which is the pedagogical innovativeness of business educators. Despite, the
growing acknowledgment of knowledge management’s vital contribution to enhancing
innovativeness, most extant studies have not provided clear guidance as to what particular
knowledge processes are believed to have the most significant effects [28],[29]. Further
research into the interactions among institution’s knowledge processes, on the one hand, and
between these processes and innovativeness, on the other, is very much called for [30]-[37].

By exploring the relationship between knowledge acquisition and business educators’
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pedagogical innovativeness, institutions can enhance their competitive advantage and
effectiveness leading to high productivity of business educators.

Methods

The study respondents comprised 137 business educators in public universities in
South-South Nigeria. There are 12 public universities in the zone, out of which five are
managed by the Federal Government and seven are managed by the State Government. KM
dimensions (knowledge acquisition, knowledge dissemination, and responsiveness to
knowledge) were measured with a scale adapted from Ref. [6]. Knowledge acquisition
originally had six sub-factors measuring 21 items but was reduced to one factor with 10 items;
knowledge dissemination originally had four sub-factors measuring 16 items but was reduced
to one factor with 10 items; and responsiveness to knowledge originally had five sub-factors
measuring 20 items but was reduced to one factor with 10 items. A sample of the item for
knowledge acquisition is: “My institution encourages employees to attend training seminars
and conferences”. A sample of the item for knowledge dissemination is: “My institution allows
employees to provide feedback to others whenever they attend conferences, seminars, or
exhibitions”. A sample of the item for responsiveness to knowledge is: “My institution keeps
abreast with important happenings in the global academic communities”.

PI was measured by 10 items developed by Ref. [38]. A sample of the item for
pedagogical innovativeness is “I acquire understanding from a variety of information sources
without difficulty”.

The statistics performed are Cronbach’s alpha, correlational matrix, regression, and
PROCESS Macro for Statistical Package for Social Sciences (SPSS) version 3.4.1 (Model 4).
Cronbach alpha was performed to determine the internal consistency of participants’
responses. A correlational matrix was performed to determine the extent of correlation among
the variables in the research question raised. Linear regression was performed to test the
hypothesis.

The decision criteria for the use of correlational Metrix was based on a range of a
coefficient value (r) as recommended by Ref. [39]. Coefficients r-value between + .8 and + 1.0
means very high correlation; + .6 and * .8 means high correlation; + .4 and * .6 means moderate
correlation; .2 and * .4 means low correlation; .0 and * .2 means very low correlation; + 1.0
means perfect correlation; and coefficient r-value of 0 means there is no correlation. Note that
when a coefficient r-value is a negative value, it is a negative correlation; which means also that
as one variable increases the other decreases. When a coefficient r-value is a positive value, it
is a positive correlation; which means that as one variable increases the other increases. For
regression estimates, the probability p-value less than or equal to .05 implies significance

(accept HO) while the probability value greater than .05 implies no significance (reject HO).
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Results

Data in Table 1 depict the bivariate correlations between knowledge management
practices and pedagogical innovativeness. The results reveal a positively low correlation
between knowledge acquisition and pedagogical innovativeness (r =.109). There are positive
low correlations between knowledge dissemination and pedagogical innovativeness (r=.257),
as well as responsiveness to knowledge and pedagogical innovativeness (r =.233). The overall
correlation between knowledge management and pedagogical innovativeness is found to be
positively low (r = .234). In all, there is a positive low relationship between knowledge

management practices and the pedagogical innovativeness of business educators.

Table 1. Bivariate Correlations between KM and PI

Variables 1 2 3 4 5
1. Knowledge Acquisition 1

2. Knowledge Dissemination .643™ 1

3. Responsiveness to Knowledge 552" 465" 1

4. Knowledge Management .880™ .824™ .808™ 1

5. Pedagogical Innovativeness .109 257" 233" 234" 1

Note. **p < .01.

The results in Table 2 indicate the overall model of the multiple regression of
knowledge acquisition, knowledge dissemination, and responsiveness to knowledge as
predictors of pedagogical innovativeness of business educators. Table 9, therefore, reveals a
statistically significant relationship or prediction: (F (3, 133) = 4.893, p <.01). The Table also
reveals that the joint effect of knowledge acquisition, knowledge dissemination, and
responsiveness as knowledge management practices causes 7.9% (Adjusted R? = .079) of

variances in pedagogical innovativeness.

Table 2. ANOVA Results of Multiple Regression Model

Model Sum of Squares Df Mean Square F Sig. Decision
Regression 1.367 3 456 4892 .003 Significant
Residual 12.388 133 .093

Total 13.755 136

Note. R? =.099, Adjusted R2 =.079.

Thus, knowledge acquisition, knowledge dissemination, and responsiveness to
knowledge jointly significantly predict the pedagogical innovativeness of business educators.
Table 3 shows the discrete estimates of each dimension of knowledge management practices.
Data presented in Table 3 revealed the discrete coefficients for each predictor variable
(knowledge acquisition, knowledge dissemination, and responsiveness to knowledge) on the
outcome variable (pedagogical innovativeness). Table 3 shows that separate prediction of
knowledge acquisition on pedagogical innovativeness is not statistically significant, (f = -.183,
t = - 1.585, p > .05). Conversely, knowledge dissemination (f§ = .279, t = 2.560, p < .05) and
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responsiveness to knowledge (3 = .205, t = 2.042, p < .05) significantly predict pedagogical

innovativeness of business educators.

Table 3. Coefficients of Multiple Regression

Unstandardized Standardized

Coefficients Coefficients
Model B SEB Beta T Sig. Decision
(Constant) 2.622 .160 16366  .000
Knowledge Acquisition -103 .065 -.183 -1.585 115 Not Significant
Knowledge Dissemination 182 .071 279 2.560 .012 Significant
Responsiveness to Knowledge .120 .059 .205 2.042 .043 Significant

Table 4 shows the regression model of the aggregated data for knowledge management
practices to determine the extent to which knowledge management predicts the pedagogical

innovativeness of business educators.

Table 4. ANOVA of Simple Linear Regression Model for the Overall Aggregated

Model Sum of Squares df Mean Square F Sig. Decision
Regression 754 1 754 7.826 .006 Significant
Residual 13.001 135 .096

Total 13.755 136

Note. R? = .055, Adjusted R? =.048.

The table reveals that knowledge management significantly predicts pedagogical
innovativeness: (F (3, 135) = 7.826, p < .01). Thus, knowledge management explains 4.8%
(Adjusted R? = .048) variation in pedagogical innovativeness among business educators.

Table 5 reveals the estimates of the coefficient of relationship between knowledge

management practices and pedagogical innovativeness.

Table 5. Coefficients of Simple Linear Regression for the Overall Aggregated

Unstandardized Standardized

Coefficients Coefficients
Model B SEB Beta T Sig. Decision
(Constant) 2719 158 17.180 .000
Knowledge Management 167 .060 234 2.798 .006 Significant

The table reveals significant coefficients (§ =.234, t = 2.798, p < .01), which confirms
the results. By and large, knowledge management practices predict the pedagogical
innovativeness of business educators.

Discussion

The result from research question one showed that there was a positive moderate
relationship between knowledge management practices and the pedagogical innovativeness of

business educators. Similarly, the result of the corresponding hypothesis 1 revealed that
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knowledge management practices significantly predicted the pedagogical innovativeness of
business educators as knowledge management accounts for a 7.9% variation in pedagogical
innovativeness. Therefore, knowledge management practices predict the pedagogical
innovativeness of business educators of South-South universities in Nigeria. It means that
when there are proper knowledge management practices among business educators, this will
enhance their creativity leading to pedagogical innovativeness.

The finding corroborates the finding of Ref. [40], who stated that the existence of formal
knowledge management practices in scientific research in higher education institutions is
positively correlated with organizational learning and innovation. The finding is also in
consonance with Ref. [29] who posited that knowledge management practices enable
institutions to sustain distinctive competencies and explore innovative opportunities. The
finding is at variance with the findings of Ref. [30]-[37] who maintained that most extant
studies have not provided clear guidance as to what particular knowledge management
practices are believed to have the most significant effects on pedagogical innovativeness. This
difference could be attributed to the type of statistical tools used in analyzing the data of the
studies.

Conclusion

This study examined the relationship between KM and PI of business educators.
Specifically, they examined the relationships between the three dimensions of KM (i.e.
knowledge acquisition, knowledge dissemination, and responsiveness to knowledge),
pedagogical innovativeness, and PI of business educators. The results showed that all three
dimensions of KM significantly and positively predict PI, suggesting that acquisition of
knowledge, dissemination of knowledge, and responsiveness to knowledge are among the key
antecedents of PI among business educators. Consequently, institutions should provide
opportunities for business educators to acquire, share, and respond to knowledge within and
outside their academic institutions as this will promote a high level of PI which, in turn, leads
to a high level of student outcomes. It was evident that there is a positive relationship between
KM and PI of business educators. However, future studies can be carried out to establish
whether KM is a key managerial strategy to achieve effective PI through other intervening
variables such as transformational leadership style (TLS); learning self-efficacy (LSE), and
organizational culture (OC). Additionally, future studies could include experimental studies to
provide a more in-depth view of the research variables proposed and research questions raised
because the questionnaire may have not been able to articulate the nitty-gritty of the actual
issues. Experimental studies could also cover a wider scope and attract a higher number of

respondents.
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