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ABSTRACT

Classroom management is essential to effective teaching, yet limited evidence exists on how its
specific dimensions relate to pupil achievement in elementary Araling Panlipunan (AP). This
study examined the relationship between teachers’ classroom management skills and pupils’
learning outcomes in public elementary schools in Zamboanga del Norte, Philippines. Using a
quantitative descriptive-correlational design, data were gathered from teachers and pupils
through a validated questionnaire and official academic records. Data were analyzed using
weighted mean, Pearson correlation, and multiple regression. Findings showed that teachers
demonstrated high levels of classroom management skills, particularly in instructional
management and classroom organization, while pupils achieved very satisfactory learning
outcomes in AP. Results also revealed a significant positive relationship between classroom
management and pupil achievement. Among the dimensions examined, instructional
management emerged as the strongest predictor of learning outcomes, followed by classroom
organization, discipline, and learner engagement. The findings highlight the critical role of
effective instructional management in improving pupil achievement and support the
development of evidence-based intervention programs.
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Introduction

Globalization has transformed education, demanding that schools produce not only
knowledgeable but also critical, adaptive, and socially responsible learners. Consequently, the
role of teachers has expanded beyond delivering instruction to creating organized, inclusive, and
conducive classroom environments [1]. Classroom management has thus emerged as a critical
component of effective teaching, directly shaping the quality of interactions, engagement, and
learning outcomes [2],[3]. Classroom management is especially significant in elementary
education, where young learners are still developing self-regulation and learning habits [4]. This
is particularly true for subjects like Araling Panlipunan (AP)—the Philippine equivalent of social
studies—which aims to develop critical, reflective, and responsible citizens through discussion,
inquiry, and collaborative meaning-making [5]. These pedagogical goals demand orderly yet
flexible classrooms.

In the Philippines, educational reforms such as the MATATAG Curriculum (with phased
implementation starting in SY 2024-2025) aim to improve foundational learning. However,
national and international assessments reveal a learning crisis, with over 90% of 10-year-olds
unable to read simple text [6]. The World Bank highlights weak teacher content knowledge and
inadequate professional development [7]. These concerns suggest that improving learning
outcomes requires attention to everyday teaching practices, including classroom management
[8]. Despite the recognized importance of classroom management, empirical evidence linking
specific management dimensions to pupil achievement in elementary AP remains limited. Most
existing Philippine studies have focused on general education or secondary levels, leaving a gap
in understanding how classroom discipline, instructional management, learner engagement, and
classroom organization function specifically in elementary AP classrooms. This gap is particularly
problematic because AP, as a discipline, requires unique pedagogical approaches—including
discussion of controversial issues, analysis of historical events, and exploration of civic values—
that demand sophisticated management skills beyond simple rule enforcement.

Furthermore, the Division of Zamboanga del Norte presents a distinct context
characterized by geographically dispersed schools, varying levels of access to resources, and
diverse cultural-linguistic backgrounds among learners. Classroom management challenges in
this setting may differ substantially from those in urban or highly resourced divisions. Without
localized evidence, school heads and district supervisors lack guidance on which management
dimensions to prioritize in teacher observation and professional development. This study

addresses that need by providing context-specific, empirically grounded findings.
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However, Philippine-based studies on classroom management and learning outcomes
remain context-bound and inconclusive. For instance, Sumapal [9] found no significant predictive
relationship, while Molde and Ducot [10] reported a significant correlation. This unresolved
pattern creates an important research space. Therefore, this study investigated the relationship
between elementary AP teachers' classroom management skills (across four dimensions) and
pupils' learning outcomes in the Division of Zamboanga del Norte, thereby providing empirical

evidence to inform a responsive intervention program.

Theoretical Framework and Literature Review
A. Theoretical Foundations

This study is anchored on three contemporary, complementary theories. First, Self-
Determination Theory [11] posits that supporting autonomy, competence, and relatedness
enhances intrinsic motivation and engagement. Second, the Teaching Through Interactions
framework [12] identifies three core domains of teacher-student interactions predicting
achievement: emotional support, classroom organization, and instructional support. Third, the
Academic Learning Time model [13],[14] explain that student achievement is a function of
allocated time, engaged time, and success rate. Together, these theories provide a comprehensive
foundation for understanding why and how classroom management affects learning outcomes.
B. Classroom Management Dimensions

Contemporary research conceptualizes classroom management as multidimensional.
Classroom discipline involves establishing rules, maintaining order, and proactively addressing
disruptive behavior [15],[16]. Instructional management involves planning, organizing, and
implementing instruction efficiently, including time management and lesson clarity [17]. Learner
engagement encompasses behavioral, emotional, and cognitive participation [18],[19].
Classroom organization refers to the physical and procedural infrastructure, including routines,
transitions, and environmental arrangement [20].
C. Classroom Management and Learning Outcomes

Meta-analytic evidence confirms that classroom management interventions yield positive
academic, behavioral, and motivational outcomes [3],[21]. The relationship is mediated by
academic learning time: effective management maximizes engaged time and success rates. In the
Philippine context, Molde and Ducot [10] found a significant correlation between classroom
management practices and AP achievement. However, challenges persist, including large class
sizes, limited resources, and inconsistent implementation of engagement strategies [22],[23] This

study extends prior work by examining all four dimensions simultaneously in elementary AP.
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Several recent studies have examined classroom management in Philippine basic education.
Gabriz and Mackie [24] investigated classroom management practices among public elementary
school teachers in Pangasinan and found that instructional management received the highest
ratings, while learner engagement received comparatively lower ratings. Similarly, Manigbas III
etal. [25] reported that teachers' classroom management skills were significantly correlated with
their overall teaching performance, suggesting that management competence is a marker of
broader teaching quality.

Catayas and Hussien (2024) examined classroom management strategies and learners'
academic performance across multiple learning areas. Their findings were mixed: while learners
perceived teachers' management positively, regression analysis showed no significant predictive
relationship between specific management variables and academic performance. This
unexpected finding highlights the importance of context- and subject-specific investigations, as
the relationship between management and achievement may vary depending on how both
variables are operationalized and measured.

Alimahan and Ubayubay (2025) explored classroom management practices and learning
environments in select districts of Misamis Oriental. Their study emphasized the role of physical
classroom arrangement and the establishment of routines in creating conducive learning
environments. However, their research did not isolate AP as a subject area, leaving open the
question of whether findings generalize to social studies instruction specifically.

Despite the growing body of literature on classroom management in the Philippines,
significant gaps remain. First, few studies have focused specifically on elementary AP instruction.
AP presents unique management challenges because it requires discussion, debate, and
exploration of multiple perspectives—activities that are inherently more difficult to manage than
individual seatwork. Second, most existing studies have examined classroom management as a
unidimensional construct or have focused on only one or two dimensions. The present study
addresses this gap by examining all four dimensions simultaneously using a validated 40-item
instrument. Third, limited research has been conducted in the Division of Zamboanga del Norte,
a geographically diverse and resource-constrained setting. By situating the investigation in this
division, the study provides localized evidence that can directly inform school-based intervention
efforts. Fourth, the study goes beyond description and correlation by using regression analysis to
identify which dimension best predicts learning outcomes, thereby offering actionable guidance
for prioritizing professional development. Ultimately, this study contributes to the growing
discourse on evidence-based classroom management practices that support improved learning

outcomes in elementary social studies education.
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Material and Methods

A quantitative descriptive-correlational design was employed. The study was conducted
in the Schools Division of Zamboanga del Norte, Philippines, across 246 selected public
elementary schools. Stratified random sampling (by school district) was used. The sample
comprised 1,356 elementary AP teachers and 1,786 pupils from their classes, determined using
Slovin’s formula (5% margin of error, 95% confidence level). Teacher inclusion criteria: a public
elementary AP teacher, and consent was provided. Pupil inclusion criteria: enrolled in a
participating school, taught by a sampled teacher, with parental consent.

The Classroom Management Skills Questionnaire (researcher-developed) consisted of 40
items across four dimensions (10 items each): classroom discipline, instructional management,
learner engagement, and classroom organization. A 5-point Likert scale (1 = Never to 5 = Always)
was used. Content validity was established by a panel of three experts (mean CVI = 4.09/5.00,
“Highly Valid”). Reliability was established through pilot testing (n=20), yielding Cronbach’s
alpha values of 0.84-0.86 for subscales and 0.85 overall (“Good Reliability”). Pupils’ learning
outcomes were measured using their official AP grades obtained from school records.

After securing ethical approvals (from the division, school heads, and informed consent),
the questionnaire was administered via Google Forms and in printed copies. Pupil grades were
recorded using codes. Weighted means and means described classroom management and

learning outcomes. Pearson correlation examined the relationship between overall management

and outcomes. Multiple regression identified which dimension best predicted outcomes (a

0.05).

Results

Table 1 shows that overall classroom management was “Highly Manifested” (mean
4.20). Instructional management (mean = 4.24) and classroom organization (mean = 4.22) were
“Very Highly Manifested,” while classroom discipline (mean = 4.17) and learner engagement
(mean = 4.15) were “Highly Manifested.” The lowest-rated items were preventing
noise/distractions (discipline), connecting lessons to daily experiences, and encouraging pupil
questions (engagement).

Table 1. Overall Classroom Management Skills

Predictor Beta (8) t p Interpretation
Instructional Management 0.26 4.67 <0.001 Strongest predictor
Classroom Organization 0.22 4.32 <0.001 Significant predictor
Classroom Discipline 0.19 4.00 <0.001 Significant predictor
Learner Engagement 0.15 3.00 0.003 Significant predictor

Note. Scale: 4.21-5.00 = Very Highly Manifested; 3.41-4.20 = Highly Manifested.
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Pupils’ mean AP grade was 85.87 (SD = 3.94), corresponding to “Very Satisfactory” and “High
Learning Outcomes” under the DepEd grading scale. Pearson correlation revealed a significant
moderate positive relationship between teachers’ classroom management skills and pupils’
learning outcomes (r = 0.58, p < 0.001). Thus, the null hypothesis was rejected.

Multiple regression analysis (Table 2) showed that all four dimensions significantly
predicted learning outcomes, F (4, 1351) = 78.56, p < 0.001, explaining 41% of the variance (R? =
0.41). Instructional management was the strongest predictor (3 = 0.26, p < 0.001), followed by
classroom organization (§ = 0.22), classroom discipline (8§ = 0.19), and learner engagement (3 =
0.15,p =0.003).

Table 2. Multiple Regression: Dimensions Predicting Learning Outcomes*

Predictor Beta () T p Interpretation
Instructional Management 0.26 4.67 <0.001 Strongest predictor
Classroom Organization 0.22 4.32 <0.001 Significant predictor
Classroom Discipline 0.19 4.00 <0.001 Significant predictor
Learner Engagement 0.15 3.00 0.003 Significant predictor

Note. R? = 0.41; Adjusted R? = 0.40; Dependent variable = Pupils’ Learning Outcomes.

Discussion

This study aimed to determine the relationship between elementary AP teachers’
classroom management skills and pupils’ learning outcomes. The findings provide empirical
support for the theoretical frameworks and offer practical insights.
A. High but Differentiated Classroom Management Skill

Teachers reported high skills across all dimensions, consistent with Gabriz and Mackie [24]
and Molde and Ducot [10]. However, the finding that instructional management and classroom
organization were “Very Highly Manifested,” whereas discipline and engagement were only
“Highly Manifested,” is significant. This suggests that teachers are most confident in procedural
aspects (planning, time management, physical arrangement) that are amenable to routinization.
In contrast, discipline and engagement require real-time responsiveness to student behavior and
motivation, which is more challenging, especially in large classes [22],[26].

The relatively lower ratings on connecting lessons to daily experiences and encouraging pupil
questions (engagement dimension) are concerning from a constructivist perspective. AP aims to
develop critical thinking, yet these practices—central to inquiry-based learning—are applied less
consistently. This may reflect curriculum pacing pressures, limited contextualized materials, or
classroom norms prioritizing order over exploration.

B. Significant Relationship and the Primacy of Instructional Management
The significant moderate correlation (r = 0.58) confirms that classroom management matters

for pupil achievement, consistent with international meta-analyses [21] and local studies [10].
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The magnitude (34% shared variance) is educationally meaningful, though it also indicates that
other factors (e.g., prior knowledge, SES) play important roles. Most importantly, instructional
management emerged as the strongest predictor (8 = 0.26). This finding aligns with the Academic
Learning Time model: teachers who start/end lessons on time, present clearly, give clear
directions, and monitor progress maximize the conversion of allocated time into engaged,
successful learning time. Discipline and engagement, while significant, have more distal effects—
they create conditions for learning but do not directly deliver instruction. This has clear
implications for intervention design: professional development should prioritize instructional
management.

The finding that learner engagement was the weakest predictor (though still significant) may
seem counterintuitive given contemporary discourse on engagement. However, this study
measured teacher practices that promote engagement, not engagement itself. These practices
may affect achievement indirectly through motivation, whereas instructional management has a
direct, proximal effect. Additionally, grades may reflect task completion and compliance, which

are directly influenced by instructional management.

Theoretical and Practical Implications

Theoretically, the study supports integrating multiple perspectives: SDT explains
motivation, TTI explains interaction quality, and ALT explains time use. No single theory fully
accounts for the pattern of findings. Practically, school heads should prioritize instructional
management in observation protocols and feedback. Teachers should focus on lesson pacing,
clarity, and monitoring. Given that learner engagement was the lowest-rated dimension, targeted
training in contextualization and encouragement of pupil questioning is warranted.

The findings of this study both align with and diverge from prior Philippine research in
meaningful ways. Consistent with Molde and Ducot [10], this study found a significant positive
relationship between classroom management practices and AP achievement. However, the
present study provides a more nuanced picture by identifying instructional management as the
strongest predictor—a finding that Molde and Ducot did not report because their analysis did not
include dimension-specific regression [10].

The results contrast with Catayas and Hussien [27], who found no significant predictive
relationship between classroom management variables and academic performance. Several
factors may explain this discrepancy. First, Catayas and Hussien [27] examined Grade 6 learners
across all learning areas, while the present study focused specifically on AP. The relationship
between management and achievement may be stronger in subjects that require active

participation and discussion than in subjects that rely more heavily on individual seatwork.
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Second, Catayas and Hussien [27] used a smaller sample and a different operationalization of
classroom management, which may have affected their ability to detect significant relationships.
Third, the present study's larger sample size (1,356 teachers vs. a smaller sample) provided
greater statistical power.

The finding that instructional management was rated highest (4.24) while learner
engagement was rated lowest (4.15) aligns with the pattern reported by Gabriz and Mackie [24]
and Manigbas III et al. [25]. This consistency across different Philippine divisions suggests that
the pattern may be generalizable within the Philippine public school system: teachers across
regions tend to be stronger in procedural management than in engagement-promoting practices.
This pattern may reflect the emphasis of pre-service teacher education programs, which often
focus heavily on lesson planning and classroom organization while giving comparatively less
attention to strategies for sustaining active learner participation.

The findings provide empirical support for each of the three theoretical frameworks
underpinning this study, though in different ways. The Academic Learning Time model [13],[14]
receives the strongest support from the finding that instructional management—the dimension
most directly related to time use—was the best predictor of learning outcomes. This suggests that
the mechanism linking management to achievement operates primarily through the efficient use
of instructional time. The Teaching Through Interactions framework [12] is supported by the
finding that classroom organization (including behavior management, productivity, and
instructional formats) was the second-strongest predictor. This confirms that how teachers
organize the classroom environment and manage student behavior contributes meaningfully to
learning outcomes, even after accounting for instructional management.

Self-Determination Theory [11] receives indirect support from the finding that learner
engagement—though the weakest predictor—still made a significant unique contribution to
explaining variance in learning outcomes. Engagement-promoting practices that support
autonomy, competence, and relatedness do matter for achievement, even if their effects are less
direct than those of instructional management. The relatively lower ratings on engagement items
suggest that teachers may need additional training in autonomy-supportive instructional
strategies.

The regression findings directly inform the design of the proposed intervention program.
Because instructional management was the strongest predictor (3 = 0.26), the program'’s first and
most intensive component targets this dimension. The Instructional Enhancement Sessions focus
on lesson pacing, activity management, clear directions, and formative monitoring—practices
that maximize academic learning time. Because learner engagement was the lowest-rated

dimension (M = 4.15) and the specific items on connecting lessons to daily experiences and
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encouraging pupil questions were particularly weak, the program includes a dedicated Learner
Engagement Training component. This component uses demonstration teaching and peer
coaching to help teachers develop specific strategies for contextualizing lessons and facilitating
pupil questioning.

The inclusion of Classroom Management Monitoring and Coaching addresses the well-
established finding that professional development is most effective when it includes ongoing
support and feedback [28]. One-time workshops rarely produce sustained changes in teaching
practice; coaching and mentoring are essential for translating workshop learning into classroom

behavior change.

Proposed Intervention Program

Based on the findings (the strongest predictor = instructional management; the weakest
dimension = learner engagement), a five-component intervention program is proposed (see
Table 3). The program is designed to be implemented over one school year, with ongoing
coaching and monitoring. The proposed intervention program is grounded directly in the
empirical findings of this study. Four key findings guided the design of the program.

First, instructional management was the strongest predictor of pupils' learning outcomes
(B = 0.26, p < 0.001). This finding indicates that among all four classroom management
dimensions, how teachers manage instruction—lesson pacing, activity management, clear
directions, and formative monitoring—has the most direct and powerful influence on what pupils
learn. Therefore, the program prioritizes instructional management as its first and most intensive
component. The Academic Learning Time model (Fisher et al.,, 1978; Gettinger & Walter, 2012)
supports this focus: teachers who maximize allocated time, engaged time, and success rates
produce higher student achievement. Without strengthening instructional management, efforts
to improve discipline or engagement alone are unlikely to yield substantial gains in learning
outcomes.

Second, learner engagement was the lowest-rated dimension (mean = 4.15) and did not
reach the "Very Highly Manifested" threshold. Specifically, the items "connects lessons to pupils’
daily experiences" (M = 4.10) and "encourages pupils to ask questions" (M = 4.11) received the
lowest ratings among all 40 items. This finding is concerning because AP, as a subject, aims to
develop critical, reflective, and participatory citizens (Ventura & Gutierrez, 2024). When teachers
fail to connect lessons to daily experiences or discourage questioning, AP becomes an abstract,
teacher-centered subject that does not achieve its curricular goals. Self-Determination Theory
(Ryan & Deci, 2017) explains that engagement suffers when pupils' needs for autonomy

(opportunities to question and explore), competence (the ability to succeed at challenging tasks),
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and relatedness (feeling connected to the teacher and content) are not met. Thus, the program
includes a dedicated Learner Engagement Training component.

Third, classroom discipline (§ = 0.19) and classroom organization (§ = 0.22) were also
significant predictors, though weaker than instructional management. This finding suggests that
while discipline and organization matter, they should not be the sole focus of professional
development. Many existing teacher training programs emphasize behavior management and
classroom rules (Reinke et al., 2019), but the present study shows that instructional management
deserves at least equal attention. The program includes coaching and monitoring for all
dimensions, but instructional management receives primary emphasis.

Fourth, research on teacher professional development consistently shows that one-time
workshops are ineffective in producing sustained changes in teaching practice [2],[28]. Effective
professional development includes ongoing coaching, classroom observation, feedback, and
opportunities for peer learning. Therefore, the program includes a Classroom Management,
Monitoring, and Coaching component that operates every quarter rather than as a one-time
event. The Recognition and Sharing of Best Practices component is included to sustain
improvements over time by creating a culture of continuous improvement and peer recognition.

Fifth, the specific weakness in connecting lessons to daily experiences (M = 4.10) points
to a need for contextualized instructional materials. Teachers in the Division of Zamboanga del
Norte may lack access to localized, culturally relevant AP materials. The Development of
Contextualized AP Activities component addresses this gap by engaging teachers in Learning
Action Cells (LACs) to create their own localized activities, maps, case studies, and examples
drawn from the local community.

In summary, the program is designed as a five-component, school-year-long intervention
that targets the strongest predictor (instructional management), the weakest dimension (learner
engagement), the specific low-rated practices (connecting to daily experiences and encouraging
questioning), and the need for ongoing support (coaching and recognition).

Table 3. Proposed Intervention Program

Component Focus Activities Target
Instructional Strengthen Workshops on lesson pacing, All AP teachers
Enhancement Sessions instructional activity management, clear

management (=0.26)  directions, formative monitoring
Learner Engagement Improve lowest-rated  Demonstration teaching, peer All AP teachers
Training dimension (M=4.15) coaching, interactive strategies
Classroom Provide ongoing Classroom observations, Teachers &
Management support coaching conferences, mentoring master teachers
Monitoring &
Coaching
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Component Focus Activities Target
Development of Address weak item LAC sessions developing AP teachers &
Contextualized AP (connecting to daily localized activities & materials coordinators
Activities experiences)

Recognition & Sharing  Sustain improvement Best practice sharing, All AP teachers
of Best Practices recognition program

Fig. 1 presents the conceptual framework of the proposed intervention program,
illustrating the logical flow from the study’s empirical basis through the five sequential

components to the expected outcomes.

EMPIRICAL BASIS OF THE STUDY

* = 0.26 (Instructional Mgmt)
* M = 4.15 (Learner Engagement)

* M = 4.10 (Connecting lessons)

L4

PROPOSED INTERVENTION
(One School Year)

v v v v v

Quarter 1 Quarter 2 Quarterly Quarter 3 Quarter 4
INSTRUCTIONAL LEARNER ONGOING CONTEXTUALIZED RECOGNITION
ENHANCEMENT ENGAGEMENT MONITORING ACTIVITIES & SHARING

TRAINING & COACHING
Focus: Focus: Focus: Focus: Focus:
B=026 M =415 Coaching M = 4.10 Sustain
(strongest predictor) (lowest dimension) & Feedback (connecting to daily life) improvement

}

EXPECTED OUTCOMES

* Higher instructional mgmt

* Higher learner engagement

* Improved pupil achievement (target nean 287.00)

Fig. 1. Conceptual framework of the proposed intervention program

It illustrates the conceptual framework of the proposed intervention program. The
program is grounded in three key empirical findings from the study: instructional management
was the strongest predictor of pupils' learning outcomes (3 = 0.26), learner engagement was the
lowest-rated dimension (M = 4.15), and connecting lessons to daily experiences received the
lowest item rating (M = 4.10). Based on these findings, the program consists of five components
implemented over one school year. Instructional Enhancement Sessions (Quarter 1) target the
strongest predictor, focusing on lesson pacing, activity management, clear directions, and
formative monitoring. Learner Engagement Training (Quarter 2) addresses the lowest-rated
dimension through demonstration teaching and peer coaching. Classroom Management
Monitoring and Coaching operates quarterly to provide ongoing support, consistent with

evidence that coaching sustains behavior change [28]. Development of Contextualized AP
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Activities (Quarter 3) directly targets the weakest item by helping teachers create localized
materials. Recognition and Sharing of Best Practices (Quarter 4) aims to sustain improvement
through peer recognition and diffusion of effective strategies. The expected outcomes include
increased instructional management skills (target mean = 4.30), improved learner engagement

practices (target mean 2 4.25), and higher pupils' learning outcomes (target mean = 87.00).

Limitations and Future Research

This study has several limitations. First, teacher self-reports of classroom management
may be subject to social desirability bias. Future research should include direct classroom
observations (e.g., CLASS system). Second, the cross-sectional design precludes causal
conclusions. Experimental studies testing the proposed intervention are needed. Third, the
sample was limited to public elementary schools in one Philippine division, limiting
generalizability to private schools or other regions. Fourth, other variables (e.g., prior
achievement, SES) were not measured. Future research should include these covariates and

examine moderators such as class size and teacher experience.

Conclusions

This study concludes that elementary AP teachers in the Division of Zamboanga del Norte
demonstrate high classroom management skills, with instructional management and classroom
organization being very high. Pupils achieve very satisfactory learning outcomes. A significant
moderate positive relationship exists between teachers’ management skills and pupils’ outcomes.
Critically, instructional management is the strongest predictor of learning outcomes, suggesting
that how teachers organize and deliver instruction matters more for achievement than discipline
or engagement alone. These findings provide an empirical basis for targeted interventions. The
proposed program, focusing on instructional enhancement and learner engagement, offers a
practical roadmap for school heads and teacher educators to improve both teaching practice and

pupil achievement in Araling Panlipunan.

Conflict of Interest

The authors declare that there is no conflict of interest.

References

[1]  N. Rehman, X. Huang, A. Mahmood, H. M. 1. Zafeer, and N. K. Mohammad, “Emerging trends and
effective strategies in STEM teacher professional development: A systematic review,” Humanities
and Social Sciences Communications, vol. 12, p. 32,2025, doi: 10.1057/s41599-024-04272-y.

[2] L. Darling-Hammond, A. C. W. Schachner, S. K. Wojcikiewicz, and L. Flook, “Educating teachers to
enact the science of learning and development,” Applied Developmental Science, vol. 28, no. 1, pp. 1-
21,2023, doi: 10.1080/10888691.2022.2130506.

[3] E. Putra and M. Yanto, “Classroom management: Boosting student success—A meta-analysis
review,” Cogent Education, vol. 12, no. 1, 2025, doi: 10.1080/2331186X.2025.2458630.

118 E-ISSN 3090-7187



JETIA Vol. 2, No. 02, August 2026, pp. 107-120

[4]

D. Guzeldere Aydin, “Improvement of classroom management skills of teachers leads to creating
positive classroom climate,” International Journal of Educational Research Review, vol. 5, no. 1, pp.
10-25, 2020, doi: 10.24331/ijere.646832.

G. Ventura and |. Gutierrez, “Strategies in contextualizing Araling Panlipunan curriculum in junior
high school,” E-DAWA: An International Multidisciplinary Research Journal, vol. 4, no. 2, pp. 96-109,
2024, doi: 10.56901/aanr3483.

A. Torralba, “Education,” UNICEF Philippines, 2016. [Online]. Available:
https://www.unicef.org/philippines/education

C. Chi, “Learning poverty in the Philippines linked to poor teaching quality - World Bank study,”
Philstar, Sep. 22, 2023. [Online]. Available:
https://www.philstar.com/headlines/2023/09/22 /2298233 /learning-poverty-philippines-
linked-poor-teaching-quality-world-bank-study
N. K. Mohammad, “The perception of the parents and students on the implementation of K-12 basic
education program in the Philippines,” in Proc. International Conference on Education (IEC0), vol. 1,
2016, pp. 481-503.

M. L. Sumapal, “Descriptive study on the instructional supervision practices of Bangsamoro school
heads: Evaluating their impact on educational improvement,” World Journal of Advanced Research
and Reviews, vol. 18, no. 3, pp. 1518-1532, 2023, doi: 10.30574 /wjarr.2023.18.3.1251.

E. Molde and L. Ducot, “Teacher's classroom management practices and learners' academic
achievement in Araling Panlipunan,” Psychology and Education: A Multidisciplinary Journal, vol. 33,
no. 4, pp. 419-429, 2025, doi: 10.70838/pem;.330401.

R. M. Ryan and E. L. Deci, Self-Determination Theory: Basic Psychological Needs in Motivation,
Development, and Wellness. New York, NY, USA: Guilford Press, 2017.

B. K. Hamre et al.,, “Teaching through interactions: Testing a developmental framework of teacher
effectiveness in over 4,000 classrooms,” The Elementary School Journal, vol. 113, no. 4, pp. 461-487,
2013.

C. W. Fisher, D. C. Berliner, N. N. Filby, R. Marliave, L. S. Cahen, and M. M. Dishaw, Beginning Teacher
Evaluation Study: Technical Report Series. San Francisco, CA, USA: Far West Laboratory for
Educational Research and Development, 1978.

M. Gettinger and M. J. Walter, “Classroom management is a component of effective instruction,” in
Handbook of Classroom Management, 2nd ed. New York, NY, USA: Routledge, 2012, pp. 147-172.

A. Nagaratnam, “Classroom management in international schools in 2024: A collaborative approach
for enhanced student performance,” International Journal for Multidisciplinary Research, vol. 7, no.
2,2025, doi: 10.36948/ijfmr.2025.v07i02.39837.

W. M. Reinke, K. C. Herman, and M. Stormont, Classroom Management: Effective Strategies for
Elementary Teachers. New York, NY, USA: Guilford Press, 2019.

N. Ahmed and P. du P, “The role of classroom management in enhancing learners' academic
performance: Teachers' experiences,” Studies in Learning and Teaching, vol. 5, no. 1, pp. 202-218,
2024, doi: 10.46627 /silet.v5i1.364.

E. Bizimana, “Student engagement in learning: Exploring the role of perceived student cohesiveness,
equity, teacher support, and teacher autonomy support under the framework of self-determination
theory,” International Journal of Changes in Education, 2025, doi: 10.47852/bonviewijce52024500.
J. A. Fredricks, A. L. Reschly, and S. L. Christenson, Handbook of Student Engagement Interventions.
London, U.K.: Academic Press, 2019.

N.J. Wilkins, ]. M. V. Verlenden, L. E. Szucs, and M. M. Johns, “Classroom management and facilitation
approaches that promote school connectedness,” Journal of School Health, vol. 93, no. 7, pp. 582-
593, 2022, doi: 10.1111/josh.13279.

H. Korpershoek, T. Harms, H. de Boer, M. van Kuijk, and S. Doolaard, “A meta-analysis of the effects
of classroom management strategies and classroom management programs on students’ academic,
behavioral, emotional, and motivational outcomes,” Review of Educational Research, vol. 86, no. 3,
pp. 643-680, 2016, doi: 10.3102/0034654315626799.

C. Mendoza, “Extent of implementation and issues encountered by Araling Panlipunan teachers in
student-centered learning approach,” International Journal of Multidisciplinary Research and
Analysis, vol. 7, no. 6, 2024. [Online]. Available: https://www.ijmcer.com/wp-

content/uploads/2024/06/I]MCER KK0630730783.pdf

Classroom Management SKkills and Pupils’ Learning Outcomes ... (Fernandez and Mohammad) 119


https://www.unicef.org/philippines/education
https://www.philstar.com/headlines/2023/09/22/2298233/learning-poverty-philippines-linked-poor-teaching-quality-world-bank-study
https://www.philstar.com/headlines/2023/09/22/2298233/learning-poverty-philippines-linked-poor-teaching-quality-world-bank-study
https://www.ijmcer.com/wp-content/uploads/2024/06/IJMCER_KK0630730783.pdf
https://www.ijmcer.com/wp-content/uploads/2024/06/IJMCER_KK0630730783.pdf

JETIA Vol. 2, No. 02, August 2026, pp. 107-120

[23]

[24]

[25]

[26]

[27]

[28]

R. Tomakin and F. Wabingga, “Classroom management challenges of Grade 7 Araling Panlipunan
teachers in the implementation of the MATATAG curriculum,” Philippine Educational Research
Journal, vol. 52, no. 1, pp. 45-62, 2025.

M. M. Gabriz and G. C. Mackie, “Classroom management practices of public elementary school
teachers,” International Journal of Advanced Multidisciplinary Studies, vol. 3, no. 6, pp. 538-557,2023.
J. Manigbas III, E. Cama, N. Alejandro, and Y. Santelices, “Pedagogical and classroom management
competency of pre-service teachers in Partido College, Goa, Camarines Sur, Philippines,” Psychology
and Education: A Multidisciplinary Journal, vol. 17, no. 1, pp. 1-10, 2024.

C. E. Wolff, H. Jarodzka, and H. P. A. Boshuizen, “Classroom management scripts: A theoretical model
contrasting expert and novice teachers' knowledge and awareness of classroom events,” Educational
Psychology Review, vol. 33, no. 1, pp. 131-164, 2021.

C. H. Catayas and O. Q. Hussien, “Classroom management strategies, practices, and learners'
academic performance,” Psychology and Education: A Multidisciplinary Journal, vol. 23, no. 8, pp.
973-989, 2024, doi: 10.5281/zenodo.13315676.

M. A. Kraft and A. F. Gilmour, “Can principals promote teacher development as evaluators? A case
study of principals’ views and experiences,” Educational Administration Quarterly, vol. 52, no. 5, pp.
711-753, 2016.

Authors

Analyn G. Fernandez is a Teacher III at Paranglumba Integrated School in the Division of
Zamboanga del Norte, Philippines. She earned her Bachelor of Elementary Education (BEED)
from Saint Joseph College, Sindangan, Zamboanga del Norte, in 2001, and her Master of Arts
in Education (MAED) from Southern Mindanao Colleges, Pagadian City, in 2021. Her master's
thesis was titled "Behavioral Management that Builds Strong Teacher-Pupil Relationship in
Siayan District I: An Essence to Setup a Structural Learning Environment." Her research
interests include classroom management, teacher-pupil relationships, and elementary education.
(email: analyn.fernandez01@deped.gov.ph).

Dr. Nhelbourne K. Mohammad © EJES s a licensed professional teacher and distinguished
scholar with dual doctorates in Comparative Education from Shaanxi Normal University, China,
and Islamic Education from Universitas Muhammadiyah Malang, Indonesia. He earned all his
degrees through competitive scholarships and holds multiple academic qualifications in
education and Islamic studies. His expertise includes comparative education, Sharia law, and
social science research. He has published in Scopus- and Web of Science-indexed journals and
actively contributes to international academic forums and collaborative educational initiatives.

(email: nhelbourne.mohammed@wpu.edu.ph).

120

E-ISSN 3090-7187


mailto:analyn.fernandez01@deped.gov.ph
mailto:nhelbourne.mohammed@wpu.edu.ph
https://orcid.org/0000-0003-3318-7791
https://scholar.google.com/citations?hl=en&user=dDdDMZIAAAAJ
https://www.scopus.com/authid/detail.uri?authorId=57205187431

