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Abstract

ln an era of global educational reform, the success of national curriculum overhauls hinges on frontline
teacher perception and capacity. This opinion article examines the Philippine MATATAG Curriculum
implementation through a quadlitative case study of elementary teachers, framing it as a microcosm of
universal challenges in educational change. Utilizing a descriptive-qualitative design with semi-structured
interviews, the study explores teacher perceptions, identified challenges, and emergent opportunities. The
conceptual framework centralizes teacher perception as the lens through which implementation dynamics,
challenges, and opportunities are filtered and understood. Findings reveal a significant pedagogical shift
towards learner-centeredness and foundational skills, warmly received yet hampered by systemic barriers
including ambiguous objectives, insufficient resources, and inadequate training. However, teachers
concurrently identify potent opportunities for creative pedagogy, localization, and workload efficiency. The
discussion argues that curriculum reforms globally must pivot from a top-down policy dissemination model
to a teacher-empowering, support-oriented ecosystem. Successful implementation is less about curricular
content perfection and more about structured, respectful engagement with the professional wisdom and
practical realities of teachers. This article concludes that investing in robust, continuous support systems and
honoring teacher agency are non-negotiable prerequisites for translating ambitious curricular blueprints into
enhanced learning competencies worldwide.

Keywords: 21st Century Skills, Curriculum Reform, Educational Policy, Implementation Challenges, MATATAG
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Introduction

The relentless pursuit of educational quality is a global endeavor, with nations continually
reforming curricula to meet the demands of the 21st century [1]. The Philippines, grappling with
international assessment outcomes that highlight gaps in creative thinking and core competencies,
exemplifies this trend [2]. Its transition from the K-12 program to the MATATAG Curriculum represents
a significant national effort to decongest content, strengthen foundational skills, and foster holistic,
values-driven learners [3], [4]. However, the history of educational reform is fraught with well-
documented gaps between policy intent and classroom reality, a chasm often bridged—or widened—by
teachers [5], [6].

Teachers are not mere conduits of curriculum but active interpreters and mediators whose

perceptions, understanding, and capacity fundamentally shape implementation outcomes [7], [8]. Their

daily experiences reveal the tangible promises and pitfalls of theoretical frameworks. Therefore,
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analyzing a curriculum reform through the lens of teacher perception is not a peripheral activity but a
central diagnostic for its potential success or failure [9], [10]. This opinion article uses a focused study
on the Philippine MATATAG Curriculum as a critical case to argue a global point: sustainable educational
change is inherently a sociocultural process dependent on teacher empowerment and systemic support,
not merely the launch of a new syllabus.

The K-12 curriculum, despite its aims, faced criticism for content overload, inequitable
demands, and unmet promises of employability [11], [12]. The MATATAG Curriculum emerges as a
response, aiming to cultivate "competent, job-ready, active, responsible, and patriotic citizens" through
a decongested, skills-focused framework [3], [13]. Preliminary studies suggest its potential to enhance
critical thinking but simultaneously flag universal barriers: teacher preparedness, resource scarcity, and
the inherent resistance to change [14], [15]. This article synthesizes empirical findings from a local
implementation study to contribute to the global discourse on effective curriculum transition. It posits
that the identified themes of challenge and opportunity are not unique to the Philippine context but

reflect universal levers that policymakers worldwide must intentionally address.

Methods

This article is grounded in a descriptive-qualitative research study designed to capture the
depth and nuance of teacher experiences. The study was conducted in two public elementary schools
within the Bangsamoro Autonomous Region in Muslim Mindanao (BARMM) during the 2024-2025
school year, the inaugural year of the MATATAG Curriculum’s implementation in Grade 4. Participants
were eight Grade 4 teachers, selected via purposive sampling based on having permanent appointments
and a minimum of two years of teaching experience. Data were collected through validated, semi-
structured interview guides, allowing for focused yet flexible exploration. Thematic analysis, following
the phases of familiarization, coding, theme development, review, and reporting, was employed to
analyze the transcribed interview data [16]. This method is particularly suited to elucidating patterns of
meaning across qualitative datasets concerning human perception and experience [17], [18].

The study’s inquiry was guided by the conceptual framework illustrated in Fig. 1, which
positions Teacher Perception as the central construct through which the dynamics of MATATAG
Curriculum Implementation are understood. These perceptions directly inform the identification of
specific Challenges and Opportunities related to achieving the ultimate goal of Enhanced Learning

Competencies.

Challenges

Elementary Teacher O—>! MATATAG Curriculum
Perception Implementation

Opportunities

Fig. 1. Conceptual Model of MATATAG Curriculum Implementation
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Results and Discussion

The analysis yielded rich insights into teacher perceptions, which were organized into the core

aspects of the framework: perceptions of the curriculum itself, challenges in implementation, and
Page | 46 opportunities for enhanced learning.
A. Teacher Perceptions: A Welcome Shift Fraught with Personal Adaptation
Teachers perceived the MATATAG Curriculum as a positive, necessary shift aligned with modern
educational ideals. Three dominant themes characterized their views: the demanding process of
transition, the importance of cultural integration, and the value of strengthening foundations.

Table 1. Themes of Teachers’ Perceptions on MATATAG Curriculum Implementation

Theme Description Exemplary Participant Quote
Transition & Teacher The shift requires significant changes in "This shift to a more learner-centered
Adaptation methodology, demanding more approach requires significant change... It
preparation time and a period of personal demands more preparation time..."
and professional adaptation. (Participant 1)
Cultural & Community  The curriculum allows for the meaningful  "..integrating BARMM history in every
Integration integration of local heritage (e.g, BARMM lesson helps learners know their
history) and core values (Makabansa, heritage." (Participant 5)
Makatao, Makakalikasan) into lessons.
Strengthening The focus on core literacy and numeracy "I valued the focus on developing
Foundational Skills is seen as crucial to preventing learning fundamental skills... that avoid learning
gaps and building a base for future gaps..." (Participant 8)

complex topics.

The perception of a learner-centered shift was consistently linked to the development of 21st-
century skills, moving beyond rote memorization toward critical thinking, collaboration, creativity, and
communication [19]. Teachers acknowledged this shift as meaningful and transformative, as it aligns
classroom practices with global educational priorities emphasizing active participation and deeper
understanding [20]. Rather than positioning students as passive recipients of information, teachers
increasingly viewed themselves as facilitators who guide inquiry, encourage reflection, and support
individualized learning pathways. However, this transformation is not a simple procedural adjustment
or technical modification. It requires a profound transition in teacher identity, beliefs, and daily practice,
compelling educators to continuously “tweak” instructional strategies, assessment methods, and
classroom management approaches [21], [22]. Such adaptation demands significant time, sustained
professional learning, and cognitive effort, particularly for teachers accustomed to traditional
instructional models. This finding reinforces global evidence that pedagogical transformation should be
understood as a gradual developmental process shaped by experience, reflection, and contextual

constraints rather than a single reform event or policy mandate [23], [24].

Furthermore, the emphasis on local context integration was perceived not merely as a curriculum
requirement but as a powerful pedagogical strategy to enhance relevance, meaning, and student
engagement. By connecting lessons to community life, cultural traditions, and indigenous knowledge,
teachers create learning experiences that are more authentic and personally significant for students

[25], [26]. This contextual approach also supports identity formation, strengthens cultural continuity,

and fosters a sense of belonging within the learning process. In addition, the renewed focus on
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foundational skills was universally recognized as essential for addressing persistent learning gaps.
Teachers emphasized that literacy, numeracy, and conceptual understanding serve as the critical
scaffolding for higher-order thinking, problem-solving, and lifelong learning, reflecting longstanding
principles established in educational psychology research [27], [28]. These findings highlight the
importance of sustained systemic support efforts.

B. Navigating the Implementation Minefield: Systemic Challenges

Despite positive perceptions, teachers identified concrete, systemic challenges that threaten to
undermine the curriculum’s objectives. These challenges move beyond individual adaptation to
structural and resource-based barriers.

The challenge of ambiguous objectives highlights a classic implementation gap. While the national
goals may be clear, their translation into daily classroom practice can feel unclear, leaving teachers to
interpret "global literacy” or "future-readiness" without adequate guidance [29], [30]. This is
compounded by the critical shortage of resources and training. The lack of technology and materials
directly contradicts the curriculum’s modern aspirations, trapping teachers in a cycle of wanting to
innovate but lacking the tools [14], [31]. As Participant 6 poignantly asked, “How could 21st-century
classrooms be ready... without technology?” This reflects a global digital divide issue within classrooms
[32], [33].

Table 2. Key Challenges in Implementing the MATATAG Curriculum

Challenge Category Specific Issues Impact on Teaching & Learning

Curriculum Goals & Perceived ambiguity or misalignment; lack  Leads to confusion in instructional focus

Objectives of time to achieve stated objectives. and hinders coherent lesson progression.

Resource Allocation &  Lack of teaching materials, technology Impedes innovative, learner-centered

Professional Training (projectors, printers); insufficient training ~ methods and forces reliance on outdated
on the new curriculum. pedagogies.

Effective Strategy Lack of formal support mechanisms for Teachers resort to personal

Deficit problem-solving in the face of the above resourcefulness and informal peer
challenges. collaboration, creating inequitable

support.

The most telling challenge identified was the urgent need for effective instructional strategies and
sustained institutional support to successfully implement pedagogical transformation. Teachers
described actively seeking professional development opportunities, consulting colleagues, and
independently exploring learning resources to improve their practice. In many cases, they relied on
personal ingenuity, such as collecting images from the internet, adapting existing materials, or
informally sharing resources within peer networks, to compensate for the absence of structured support
systems. These efforts illustrate that teachers are not passive recipients of policy mandates nor resistant
to change, but rather agentic professionals who demonstrate initiative, resilience, and commitment to
improving student learning outcomes [34], [35]. Their willingness to invest personal time and effort
reflects a strong sense of professional responsibility and intrinsic motivation to ensure the success of
educational reforms.

However, these adaptive efforts often occur at a personal cost, including increased workload,

emotional strain, and reduced work-life balance. Without coordinated institutional mechanisms, such as

structured mentoring programs, accessible training, and collaborative professional learning
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communities, teachers are forced to navigate reform demands largely on their own. This lack of systemic
coordination can lead to uneven implementation, inconsistencies in instructional quality, and reduced
sustainability of reform initiatives. Furthermore, reliance on individual initiative rather than
institutionalized support creates disparities between teachers who have access to informal networks
and those who do not.

This situation underscores a critical lesson from educational reform literature: policy mandates
alone are insufficient to achieve meaningful pedagogical change. Successful implementation requires
parallel investment in teacher capacity building, ongoing professional development, and supportive
infrastructure, including access to resources, time for collaboration, and instructional coaching [36],
[37]. Without these complementary supports, even well-designed policies risk superficial adoption
rather than deep, sustained transformation in classroom practice.

C. Seizing the Horizon: Opportunities for Sustainable Improvement

Paradoxically, within these challenges, teachers clearly articulated opportunities—pathways that, if
supported, could lead to the desired enhanced competencies. These opportunities represent the
actionable insights from the frontline.

Table 3. Identified Opportunities for Enhancing Learning Competencies

Opportunity Potential Benefit Enabling Condition Required
Empowering Fosters student engagement, intrinsic ~ Access to professional development
Creativity & Modern motivation, and development of on modern pedagogies and
Teaching critical 21st-century skills. necessary technological tools.
Empowering Local Increases learning relevance, student Provision of frameworks and
Context & Relevance motivation, and preserves cultural autonomy for integrating local
heritage. knowledge into lesson plans.
Reducing Workload  Allows teachers deeper focus on skill Continued commitment to
& Focusing on Skills  mastery and qualitative student decongested curriculum and
interaction, reducing burnout. streamlined administrative tasks.

The opportunity for creative and modern teaching emerges as a direct consequence of the learner-
centered shift, enabling teachers to rethink traditional instructional approaches and adopt more
dynamic, student-driven pedagogies. Teachers recognized the potential to move beyond rote
memorization and repetitive instruction toward practices that encourage inquiry, exploration, and
meaningful engagement. This shift aligns with global educational priorities that emphasize innovation,
critical thinking, and problem-solving as essential competencies for the 21st century [38], [39]. By
adopting more flexible and responsive teaching strategies, educators can create learning environments
that are more interactive, relevant, and motivating for students. This transformation also empowers
teachers to experiment with diverse instructional methods, integrate technology, and design authentic
learning experiences that reflect real-world contexts.

Local context empowerment was similarly viewed as an enabling rather than limiting factor.
Teachers perceived the integration of local culture, community knowledge, and lived experiences as a
powerful tool for making abstract concepts more concrete and accessible. This contextualization
strengthens student engagement by connecting academic content with familiar realities, thereby

promoting deeper understanding and personal relevance. Moreover, incorporating local perspectives

fosters students’ sense of identity, cultural pride, and belonging, which are essential components of
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holistic and inclusive education [26], [40]. This approach supports not only cognitive development but
also socio-emotional growth, reinforcing the role of education in nurturing well-rounded individuals.
Perhaps the most significant opportunity from a teacher well-being perspective is the reduction in
workload enabled by a more focused and streamlined curriculum. By prioritizing mastery of essential
competencies rather than exhaustive content coverage, teachers can allocate more time for meaningful
instruction, reflection, and individualized support. This reduction in curriculum congestion has the
potential to alleviate stress associated with excessive administrative and instructional demands,
allowing teachers to concentrate on quality rather than quantity of instruction [41], [42]. Research
consistently demonstrates that manageable workloads contribute to higher teacher self-efficacy,
improved instructional effectiveness, and better student learning outcomes [43], [44]. However, these
opportunities are not self-actualizing. Their realization depends on the availability of adequate support
systems, including professional development, accessible teaching resources, and clear implementation
guidelines. Without these supports, the potential benefits may remain aspirational rather than fully

realized in practice.

Conclusion

The exploration of teacher perceptions regarding the MATATAG Curriculum yields a narrative
that is both uniquely Philippine and universally relevant. Teachers welcome a curriculum geared
towards foundational skills, learner-centered pedagogy, and cultural relevance—objectives that
resonate with global educational discourse. However, their professional endorsement meets the hard
wall of systemic insufficiency: ambiguous guidance, scarce resources, and inadequate preparatory
support. This case strongly argues that the success of any national curriculum reform, regardless of
country, depends less on the elegance of its design and more on the ecosystem created for its
implementers. Teachers are willing agents of change, as evidenced by their identified opportunities and
their daily resourcefulness. Yet, relying on individual heroism is not a sustainable implementation
strategy. The transition from a perceived opportunity to a realized outcome requires intentional,
systemic action.

Therefore, it is our opinion that global curriculum reforms must be re-framed as dual-track
initiatives: one track for student learning objectives and another, equally critical track for teacher
enablement. This involves unambiguous communication of goals, substantial and ongoing investment in
professional development tailored to new pedagogies, and the provision of necessary resources.
Furthermore, mechanisms for collaborative teacher learning and feedback must be institutionalized,
recognizing teachers as co-architects of the reform process. The MATATAG Curriculum, like many
reforms, stands at a crossroads. One path leads to the well-trodden ground of frustrated potential, where
teachers are left to bridge systemic gaps alone. The other leads to a transformed educational landscape,

paved by the principle that to enhance student competencies, we must first honor, trust, and capacitate

their teachers.




Buletin Edukasi Indonesia (BEI) E-ISSN 2962-1674
DOI: 10.56741/IISTR.bei.002009 P-ISSN 2962-5742

Conflict of Interest

The authors declare no conflict of interest.

Page | 50 References

[1] M. Fullan, The New Meaning of Educational Change, 5th ed. New York, NY, USA: Teachers
College Press, 2016.

[2] C.Chi, “Philippines ranks at the bottom of new PISA test on creative thinking,”
thlstar com, ]un 19, 2024. [Onlme] Available:

new-pisa- test creatlve -thinking
[3] C.].Estrellado, “MATATAG Curriculum: Why curriculum [must] change?,” Journal of

Interdisciplinary Perspectives, vol. 2, no. 1, 2024, doi: 10.69569/jip.2024.0001.

[4] W. Bacelonia, “DepEd launches MATATAG curriculum to address basic education woes,”
Philippine News Agency, 2023. [Online]. Available:
https://www.pna.gov.ph/articles /1207588

[5] A.M.E.R. Ancho, “Philippine teacher education: Milestones, challenges, and future
directions,” Issues in Educational Research, vol. 31, no. 1, pp. 1-23, 2021.

[6] D.S.Steiner and M. D. Council, “The concrete details of abstract reform: A case study in
curriculum implementation,” Educational Policy, vol. 35, no. 2, pp. 187-212, 2021, doi:
10.1177/0895904818810525.

[7] ] Century, “The power of teachers’ perception,” Kappa Delta Pi Record, vol. 59, no. 2, pp.
52-57,2023, doi: 10.1080/00228958.2023.2181688.

[8] L.Stark and E. Bettini, “Teachers’ perceptions of emotional display rules in schools: A
systematic review,” Educational Psychology Review, vol. 33, pp. 109-135, 2021, doi:
10.1007/s10648-020-09541-1.

[9] M.Demirdang and R. Efe, “Understanding teachers’ perception as a determinant of
implementation success,” in Handbook of Research on Educator Preparation and
Professional Learning. Hershey, PA, USA: IGI Global, 2023, pp. 45-62.

[10] N.Mohammad, “The perception of the parents and students on the implementation of K-
12 basic education program in the Philippines,” Univ. Muhammadiyah Jember, 2016.

[11] A.B.Lacanlale, “Scrap the K-12 curriculum now!,” SunStar Publishing Inc., Jul. 9, 2024.
[Online]. Available: https://www.sunstar.com.ph/pampanga/scrap-the-k-12-
curriculumnow

[12] R.Palestina, A. Pangan, and I. Ancho, “Curriculum implementation facilitating hindering
factors: The Philippines context,” International Journal of Education, vol. 13, no. 2, pp. 91-
92,2020.

[13] R.Singh, “MATATAG curriculum: Redefining learning in the Philippines,” Asia Education
Review, 2024. [Online]. Available: https://www.asiaeducationreview.com

[14] ]. M. Saro et al, “A qualitative exploration on the perceived impact of the MATATAG
curriculum on basic education teaching in the school year 2024-2025,” International
Journal of Multidisciplinary Research, vol. 4, no. 4, pp. 952-966, 2024, doi:
10.62225/2583049x.2024.4.4.3134.

[15] O.K.Kilagetal, “MATATAG curriculum rollout: Understanding challenges for effective
implementation,” International Multidisciplinary Journal of Research, Innovation,
Sustainability, and Excellence, vol. 1, no. 5, pp. 172-177, 2024.

[16] V.Braun and V. Clarke, “Using thematic analysis in psychology,” Qualitative Research in
Psychology, vol. 3, no. 2, pp. 77-101, 2006, doi: 10.1191/1478088706qp0630a.

[17] D.F.Politand C. T. Beck, “Generalization in quantitative and qualitative research: Myths
and strategies,” International Journal of Nursing Studies, vol. 47, no. 11, pp. 1451-1458,
2010, doi: 10.1016/j.ijnurstu.2010.06.004.

[18] J. W.Creswell and C. N. Poth, Qualitative Inquiry and Research Design: Choosing Among
Five Approaches, 4th ed. Thousand Oaks, CA, USA: SAGE Publications, 2018.

[19] Partnership for 21st Century Skills (P21), “Framework for 21st century learning,” 2019.
[Online]. Available: http://www.battelleforkids.org/networks



https://www.philstar.com/headlines/2024/06/19/2364001/philippines-ranks-bottom-new-pisa-test-creative-thinking
https://www.philstar.com/headlines/2024/06/19/2364001/philippines-ranks-bottom-new-pisa-test-creative-thinking
https://www.pna.gov.ph/articles/1207588
https://www.sunstar.com.ph/pampanga/scrap-the-k-12-curriculumnow
https://www.sunstar.com.ph/pampanga/scrap-the-k-12-curriculumnow
https://www.asiaeducationreview.com/
http://www.battelleforkids.org/networks/p21

Page | 51

Buletin Edukasi Indonesia (BEI) E-ISSN 2962-1674
DOI: 10.56741/IISTR.bei.002009 P-ISSN 2962-5742

[20]
[21]

[22]

[23]

[24]

[25]

[26]

[27]

[28]

[29]

[30]
[31]
[32]

[33]

[34]
[35]
[36]

[37]

[38]

[39]

[40]
[41]
[42]

[43]

OECD, The Future of Education and Skills: Education 2030. Paris, France: OECD Publishing,
2018.

F. Nalbantoglu et al., “Teachers’ curriculum adaptation patterns,” Journal of Curriculum
Studies, vol. 54, no. 1, pp. 1-20, 2022, doi: 10.1080/00220272.2021.1995392.

N. Herrera, “Challenges and opportunities in implementing the MATATAG curriculum: A
scoping review,” International Journal of Multidisciplinary Applied Business and Education
Research, vol. 6, no. 2, pp. 943-952, 2025, doi: 10.11594 /ijmaber.06.02.35.

T. R. Guskey, “Professional development and teacher change,” Teachers and Teaching, vol.
8, no. 3, pp. 381-391, 2002, doi: 10.1080/135406002100000512.

J. Loza, “How can teachers embrace curriculum change: Perceptions on the
implementation of MATATAG curriculum,” ResearchGate, 2024. [Online]. Available:
https://www.researchgate.net

G. Gay, Culturally Responsive Teaching: Theory, Research, and Practice, 3rd ed. New York,
NY, USA: Teachers College Press, 2018.

R. C.Silva et al, “Including local knowledge in the classroom: Benefits for cultural
heritage and community connection,” Journal of Cultural Research in Education, vol. 12,
no. 3, pp. 45-59, 2023.

D. P. Ausubel, The Acquisition and Retention of Knowledge: A Cognitive View. Dordrecht,
Netherlands: Springer, 2000.

R. L. Lucas et al., “Addressing the poor reading performance of Filipino learners: Beyond
curricular and instructional interventions,” AKI Research Grants on Education Issues,
2021.

S. Domingo and A. Masabpi, “Matatag agenda: Analyzing school heads’ and teachers’
perspectives in Lambayong District I,” International Journal of Multidisciplinary Research,
2024, doi: 10.5281/zenodo.12559940.

M. W. Apple, Ideology and Curriculum, 4th ed. New York, NY, USA: Routledge, 2019.

J. L. Maffea, “Technology integration in K-12 classrooms: A review of benefits and
barriers,” Journal of Digital Learning in Teacher Education, vol. 36, no. 2, pp. 90-103,
2020, doi: 10.1080/21532974.2020.1719245.

UNESCO, Education in a Post-COVID World: Nine Ideas for Public Action. Paris, France:
UNESCO, 2020.

P. A. Ertmer and A. T. Ottenbreit-Leftwich, “Teacher technology change: How knowledge,
confidence, beliefs, and culture intersect,” Journal of Research on Technology in Education,
vol. 42, no. 3, pp. 255-284, 2010, doi: 10.1080/15391523.2010.10782551.

A. Hargreaves and M. Fullan, Professional Capital: Transforming Teaching in Every School.
New York, NY, USA: Teachers College Press, 2012.

E. F.S. Javier, “Addressing teacher preparation gaps for curriculum reform in the
Philippines,” Philippine Journal of Educational Studies, vol. 2, no. 1, pp. 88-102, 2024.

B. Levin, How to Change 5000 Schools: A Practical and Positive Approach for Leading
Change at Every Level. Cambridge, MA, USA: Harvard Education Press, 2008.

K.S. Louis and H. M. Marks, “Does professional community affect the classroom?
Teachers’ work and student experiences in restructuring schools,” American Journal of
Education, vol. 106, no. 4, pp. 532-575, 1998, doi: 10.1086/444197.

D. H. Pink, Drive: The Surprising Truth About What Motivates Us. New York, NY, USA:
Riverhead Books, 2009.

C. Divina et al,, “Modern pedagogical approaches and student engagement: A meta-
synthesis,” Contemporary Educational Technology, vol. 15, no. 3, 2023, doi:
10.30935/cedtech/13145.

J. A. Banks, Cultural Diversity and Education: Foundations, Curriculum, and Teaching, 6th
ed. New York, NY, USA: Routledge, 2016.

S. Bremner, “Adaptability in teaching: A necessity for 21st-century learning,” Journal of
Educational Change, vol. 22, pp. 189-207, 2021, doi: 10.1007/s10833-020-09397-w.

H. Jenkins, “Foundational skills and equitable lifelong learning,” International Review of
Education, vol. 67, pp. 231-249, 2021, doi: 10.1007/s11159-021-09905-w.

S. Kanwal et al, “Correlating teacher workload, efficacy, and student academic success: A
longitudinal study,” Teaching and Teacher Education, vol. 121, 2023, doi:
10.1016/j.tate.2022.103915.



https://www.researchgate.net/

in Educator Stress. Cham, Switzerland: Springer, 2017, pp. 35-58.

Buletin Edukasi Indonesia (BEI) E-ISSN 2962-1674
DOI: 10.56741/IISTR.bei.002009 P-ISSN 2962-5742
[44] T.M.Klassen et al, “Teacher stress and burnout: A review of the international research,”

Authors
Page | 52

2
.

Mazhar Sa’adi H. Sana is from Bongao, Tawi-Tawi, born on June 8, 2003. He is
currently a student at Mindanao State University-Tawi-Tawi College of Technology and
Oceanography, Philippines, where he has earned honors on the Chancellor’s and Dean’s lists.
His skills include editing, and he has attended seminars such as a Career Development
Program and Basic Life Support training. (email: mazharsana@gmail.com).

Katrina S. Salih is from Tandubas, Tawi-Tawi, born on January 22, 2002. She is a Dean's
and Chancellor's Lister studying at Mindanao State University-Tawi-Tawi College of
Technology and Oceanography, Philippines. Her skills include creative writing, and she is a
member of the MSU-TCTO Honors Program and SEALS. She has attended various seminars
on topics like peace, human rights, and research. (email: salihkatrina@gmail.com).

Al-Rashiff Hamjilani Mastul © £ B3 is affiliated with Mindanao State University-Tawi-
Tawi College of Technology and Oceanography, Philippines. His Doctoral degree is from
the College of Education, Western Mindanao State University, Philippines. His
undergraduate and master's degrees are from MSU Tawi-Tawi College of Technology and
Oceanography. He has disciplines in Teacher Education, Educational Technology, and
Teaching Methods, focusing on Pre-Service Teachers. (email: alrashiffmastul@msutawi-

tawi.edu.ph).



mailto:mazharsana@gmail.com
mailto:salihkatrina@gmail.com
mailto:alrashiffmastul@msutawi-tawi.edu.ph
mailto:alrashiffmastul@msutawi-tawi.edu.ph
https://orcid.org/0009-0006-8161-1672
https://scholar.google.com/citations?hl=en&user=qhhOfQwAAAAJ
https://www.scopus.com/authid/detail.uri?authorId=58955749200

