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Abstract

he COVID-19 pandemic has profoundly reshaped global education systems, not only disrupting learning

processes but also intensifying long-standing concerns regarding student mental health and well-being.
This article offers an opinion-based scholarly analysis supported by contemporary literature to critically
examine the escalating mental health challenges faced by students in the post-pandemic era. Key issues
include the surge in anxiety and depression, heightened academic pressure, digital overload, and the growing
prevalence of bullying and cyberbullying. Drawing upon global evidence, this paper argues that educational
systems have been insufficiently responsive to the psychosocial dimensions of learning, particularly in
contexts where stigma and limited institutional support persist. Using a conceptual framework that
integrates individual, pedagogical, digital, and systemic factors, this article synthesizes empirical findings and
policy discourses to illuminate structural gaps in current educational practices. The results and discussion are
organized into three thematic sub-sections addressing post-pandemic mental health trends, digitalization-
related stressors, and systemic barriers to student well-being support. The paper concludes by advocating
for a paradigm shift toward holistic, inclusive, and culturally responsive mental health strategies within
education, emphasizing the urgency of embedding psychosocial well-being as a core educational priority
rather than a peripheral concern.
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Introduction

Student mental health and well-being have emerged as critical global concerns in contemporary
education, particularly in the aftermath of the COVID-19 pandemic. While education systems worldwide
focused primarily on learning continuity during school closures, the psychosocial consequences of
prolonged isolation, uncertainty, and digital dependency were often underestimated [1], [2]. As students
returned to face-to-face or hybrid learning environments, a significant increase in anxiety, depression,
emotional distress, and disengagement became evident across educational levels and regions [3], [4].

From a global perspective, mental health challenges among students are not entirely new;
however, the pandemic acted as a catalyst that amplified pre-existing vulnerabilities within education
systems [5], [6]. Academic pressure intensified as institutions attempted to compensate for perceived

learning loss, while digital technologies, initially positioned as solutions, contributed to cognitive fatigue,

screen exhaustion, and reduced social interaction [7], [8]. At the same time, bullying and cyberbullying
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evolved in complexity, with online platforms extending harassment beyond physical school spaces and
into students’ private lives [9], [10].

Despite growing recognition of these challenges, educational responses remain largely
fragmented and reactive. In many contexts, mental health support is still viewed as an auxiliary service
rather than an integral component of educational quality [11], [12]. Moreover, stigma surrounding
mental health continues to inhibit help-seeking behaviors among students, particularly in collectivist
and resource-constrained societies [3], [13]. This disconnect between policy rhetoric and practical
implementation raises fundamental questions about the priorities and capacities of contemporary
education systems.

This article adopts an opinion-based approach grounded in a critical review of recent literature
to argue that student mental health must be reframed as a central educational issue rather than a
peripheral welfare concern. By synthesizing global evidence and theoretical perspectives, the paper
seeks to (1) examine dominant post-pandemic mental health challenges affecting students, (2) analyze
systemic and digital stressors within educational environments, and (3) highlight structural barriers
that limit effective psychosocial support. In doing so, the article contributes to ongoing debates on how
education systems can evolve toward more humane, inclusive, and resilient models of learning in a post-

pandemic world [1], [14].

Material and Methods
A. Opinion-Based Scholarly Approach

This study employs an opinion-based scholarly methodology supported by a systematic engagement
with contemporary literature on student mental health and well-being in education. Rather than
generating primary empirical data, the article synthesizes peer-reviewed research, global reports, and
policy documents published predominantly between 2020 and 2025. This approach is particularly
appropriate for addressing complex and multidimensional issues such as mental health, which require
interpretative analysis across disciplinary and contextual boundaries [15].

The literature was selected to represent diverse geographical contexts, including both Global North
and Global South perspectives, in order to avoid a narrow or culturally biased interpretation of student
well-being. Emphasis was placed on studies examining post-pandemic mental health trends, digital
learning environments, bullying and cyberbullying, and institutional support mechanisms within
education systems [16], [17].

B. Conceptual Framework

To structure the analysis, this article proposes a conceptual framework that situates student mental

health and well-being at the intersection of individual, pedagogical, digital, and systemic dimensions of

education. The framework reflects the argument that mental health outcomes are not solely individual

issues but are shaped by broader educational and socio-cultural ecosystems [18], [19].
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Fig. 1. Conceptual Framework of Student Mental Health and Well-Being

Framework Description: At the individual level, students’ emotional states, coping mechanisms, and
resilience influence how they experience academic and social pressures. The digital level captures the
role of online learning environments, screen exposure, and social media in shaping cognitive and
emotional well-being. The pedagogical level emphasizes curriculum demands, assessment practices, and
teacher-student relationships as determinants of stress or support. Finally, the systemic level includes
policies, school culture, and the availability of psychosocial services that either enable or constrain

holistic well-being initiatives [20], [21].

Results and Discussion

A. Post-Pandemic Escalation of Student Mental Health Challenges

A consistent finding across global studies is the sharp increase in mental health problems among
students following the pandemic. Symptoms of anxiety, depression, loneliness, and emotional
exhaustion have been widely reported at primary, secondary, and tertiary education levels [3], [22].
These trends suggest that the pandemic did not merely create temporary distress but exposed deeper
structural weaknesses in how education systems address psychosocial well-being [5], [17].

Academic pressure has emerged as a major post-pandemic stressor. In many countries, accelerated

curricula and intensified assessment practices were introduced to address learning loss, often without

sufficient consideration of students’ emotional readiness [6]. Such approaches risk exacerbating stress
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disruption during school closures [7], [18].
Table 1 synthesizes key post-pandemic mental health challenges among students reported in recent
literature, including rising anxiety and depression, intensified academic pressure, social isolation,

emotional fatigue, and uncertainty about future prospects, all of which negatively affect learning

engagement, motivation, and overall educational outcomes.

Table 1. Post-Pandemic Student Mental Health Challenges

Aspect Manifestation Educational Implication

Anxiety and Increased Anxiety and depressive symptoms negatively affect students’

Depression emotional distress ~ concentration, memory, and learning motivation, indicating the need
for supportive instructional strategies, flexible learning environments,
and institutional policies that prioritize students’ mental health and
psychological well-being.

Academic Intensified Excessive academic pressure resulting from heavy workloads and

Pressure workload and frequent assessments increases the risk of student burnout,

assessments highlighting the importance of balanced curricula, realistic academic

expectations, formative assessment practices, and adequate academic
counseling support.

Social Weakened peer Social isolation that weakens peer relationships can reduce students’

Isolation relationships sense of belonging within the learning environment, suggesting that
educators should intentionally design collaborative activities, group
discussions, and peer interaction to foster social connectedness.

Emotional Chronic exhaustion ~ Chronic emotional fatigue diminishes students’ active engagement in

Fatigue learning processes, leading to reduced participation and creativity, and
therefore requires more human-centered instructional designs that
consider emotional balance, cognitive load, and students’ psychological
resilience.

Uncertainty Fear of academic Uncertainty regarding future academic and career pathways heightens

about Future

and career
prospects

student stress levels, emphasizing the need for career guidance
programs, future-oriented learning experiences, and educational

content that is relevant to real-world skills and long-term life planning.

These challenges highlight the need for education systems to move beyond remediation-focused
strategies toward trauma-informed and emotionally responsive pedagogies [8], [21]. Without such
shifts, academic recovery efforts may inadvertently deepen psychological harm rather than promote
holistic development [9].

B. Digital Overload, Bullying, and Cyberbullying in Learning Environments

The rapid digitalization of education during and after the pandemic fundamentally altered students’
learning experiences. While digital tools enabled instructional continuity, they also introduced new
forms of stress linked to prolonged screen time, constant connectivity, and blurred boundaries between
academic and personal life [1], [7]. Research indicates that digital overload contributes significantly to
cognitive fatigue and emotional dysregulation among students [10], [19].

In parallel, bullying dynamics evolved as interactions increasingly shifted online. Cyberbullying
expanded in frequency and severity, often occurring beyond the temporal and spatial limits of school
supervision [9], [20]. Unlike traditional bullying, cyberbullying can be persistent, anonymous, and
publicly visible, intensifying its psychological impact [11].

Table 2 summarizes key digital stressors influencing student well-being, including excessive screen

exposure, continuous online connectivity, cyberbullying, social media-driven comparison, and limited




Page | 184

Buletin Edukasi Indonesia (BEI)
DOI: 10.56741/IISTR.bei.001889

face-to-face interaction. Collectively, these factors contribute to cognitive fatigue, heightened anxiety,

E-ISSN 2962-1674
P-ISSN 2962-5742

emotional distress, reduced self-esteem, social withdrawal, and a weakened sense of social

connectedness among students.

Table 2. Digital Stressors Affecting Student Mental Health

time

Digital Factor _ Description _ Impact on Well-Being
Screen Prolonged Excessive screen exposure can lead to cognitive fatigue, sleep disturbances,
Overexposure  daily screen and increased psychological stress, reducing individuals’ ability to maintain

focus, regulate emotions, and sustain mental resilience in both academic and
everyday digital activities.

Online Constant Continuous digital monitoring and frequent notifications contribute to

Surveillance monitoring heightened anxiety and a persistent sense of pressure, as individuals feel
and constantly observed and compelled to remain responsive, which negatively
notifications affects autonomy, emotional security, and overall psychological well-being.

Cyberbullying  Online Experiences of cyberbullying cause significant emotional trauma, including
harassment fear, sadness, and social withdrawal, which may undermine self-confidence,
and exclusion disrupt academic engagement, and increase vulnerability to long-term

mental health challenges.

Social Media Comparison Social media environments that encourage comparison and validation-

Pressure and seeking behaviors can lower self-esteem, intensify feelings of inadequacy,
validation- and distort self-perception, particularly when individuals equate online
seeking feedback with personal worth and social acceptance.

Reduced Limited face-  Limited opportunities for direct, face-to-face social interaction contribute to

Offline to-face loneliness and social isolation, weakening interpersonal skills, emotional

Interaction socialization =~ support systems, and a sense of connectedness that is essential for

psychological well-being.

The evidence suggests that digital literacy initiatives alone are insufficient to address these challenges.
Instead, schools must adopt comprehensive digital well-being policies that integrate ethical technology
use, emotional education, and protective mechanisms against online harassment [12]. Without such
measures, digital learning environments risk undermining the very well-being they aim to support [13].
C. Systemic Barriers: Limited Psychosocial Support and Persistent Stigma

Despite growing awareness of student mental health issues, systemic responses remain uneven and
often inadequate. One of the most frequently cited challenges is the limited availability of school-based
psychosocial support services, including counselors, psychologists, and social workers [14], [18]. In
many low- and middle-income countries, such services are either absent or severely under-resourced,
placing the burden of mental health support on teachers who are often untrained in this domain [15].

Stigma represents another significant barrier to effective intervention. Cultural norms and
misconceptions about mental health discourage students from seeking help and inhibit open dialogue
within educational communities [16]. This stigma is particularly pronounced in contexts where mental
health is associated with weakness or moral failure rather than recognized as a legitimate health concern
[23].

Table 3 presents key systemic barriers to student mental health support, including limited access to
psychosocial services, fragmented institutional policies, inadequate teacher training, persistent cultural
stigma, and financial constraints. Collectively, these challenges impede early identification and

intervention, discourage students from seeking help, limit service effectiveness, and undermine the

long-term sustainability of comprehensive, school-based mental health initiatives.
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Barrier

Description

Consequence

Limited Support
Services

Shortage of
counselors and

Insufficient professional support leads to unresolved
psychological distress, declining academic performance,

psychologists increased absenteeism, and long-term mental health risks.
Policy Lack of integrated Fragmented policies result in inconsistent interventions, weak
Fragmentation mental health policies  coordination among stakeholders, limited accountability, and
reduced effectiveness of mental health programs.
Teacher Capacity  Insufficient trainingin = Teachers lack skills to identify and respond appropriately to
Gaps mental health student distress, causing delayed support and ineffective
classroom-based interventions.
Cultural Stigma Negative perceptions  Stigmatizing attitudes discourage students from seeking help,
of mental illness normalizing silence, emotional suppression, and untreated
psychological problems within schools.
Funding Insufficient budget Limited funding restricts program continuity, professional
Constraints allocation staffing, resource development, and scalability of school-based

mental health initiatives.

Addressing these barriers requires systemic transformation rather than isolated interventions.
Embedding mental health within educational policy, teacher education, and school culture is essential
for sustainable change [17]. From an opinion standpoint, failure to prioritize psychosocial well-being
reflects a narrow conception of educational success that privileges academic metrics over human

development [18].

Conclusion

This article has argued that student mental health and well-being constitute one of the most
pressing yet insufficiently addressed challenges in post-pandemic education. Drawing on global
literature, the analysis demonstrates that rising mental health problems, digital overload, bullying, and
systemic neglect are deeply interconnected phenomena rather than isolated issues. Educational systems
that continue to treat mental health as an auxiliary concern risk undermining both learning outcomes
and long-term societal resilience.

From an opinion-based yet evidence-grounded perspective, this paper calls for a paradigm shift
toward holistic education models that integrate psychosocial well-being into the core mission of
schooling. Such a shift requires coordinated policy action, culturally sensitive stigma reduction, teacher
capacity building, and the institutionalization of mental health support services. Ultimately, prioritizing
student well-being is not only an ethical imperative but also a strategic investment in the sustainability

and humanity of global education systems.
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